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INTRODUCTION

In an open-ended world, there will always be different ways to learn English or
any language people like. Those ways will always be there for the learner and
also for the teacher adapted by necessities, learners’ way to learn, methods,
approaches, activities people need and also materials to work on it; but what
mainly all of them look forward is the students understanding or apprehension of
the target language.

Based on the teaching materials that teachers use in ELT, and the role they play
to diminish the level of difficulty, stimulate and develop students` linguistic skills
or motivate to learn, it is necessary that they became a way not only to show
grammatical knowledge but also real and contextualized topics that lead
students to know why it is important to learn the target language and also, how
could be used it in those contexts.

Related to the use each teacher or student gives to the teaching materials, they
should promote students interactions and ways to get in contact to the target
language, according to Araya (2007), teaching materials, are conceived as
discursive constructions that can, or cannot, help to empower students with a
critical discourse in order to promote a significant change in their attitudes
towards the social, political and economical problems they face every day.

That critical thinking and attitudes related to the English language that are
usually promote through the teaching materials, is used then, to make students
able to communicate what they think and also to express agreement or
disagreement.

According to the intention to talk or use the language for communication, what
students must do, then, is using the language they learn to communicate what
the teaching materials propose and promote; students have to find a way to
express their thoughts. Thus, what happens then, when students feel afraid of
using that language to communicate, when they do not have enough vocabulary
to say their ideas despite they have understood the intention that teaching
materials have? So, how could teachers deal with students’ weaknesses
through the use of teaching materials?

Due to all those contents and weaknesses teachers want to work on with the
students, it was considered for this research to use authentic materials in
language teaching as tool to improve the adults students difficulties. The
authentic materials were identified by Nunan and Miller (1995) as those
materials which were no created or edited expressly for language learners. This
means that most “everyday-objects”

in the target language can be called

“authentic materials” (train schedules, pictures of road signs, business cards,
labels, menus, brochures, receipts, currency, music, literature, newspapers,
television programs, radio broadcast, film, and internet websites).

Following this, it was identified a skill to work on, when teachers evidenced
students weaknesses through speaking activities in the English classes.
Students could not express their ideas correctly, neither had enough vocabulary
to do it. The classes then, at Fundacion Alianza Social Educativa, were focused
to develop students’ aspects of the speaking skill such as: pronunciation, lack of
vocabulary and fluency.

Although there were evidenced students pronunciation mistakes at F.A.S.E,
there were identified two more problems related to students’ attitude in front of
the English language. They were: students Lack of confidence and Students’
attitudes towards the use of authentic materials.

After this, it was necessary to take into account the aspects occurred during
adults students learning process, Richards (2002) for instance, said that many
cultural characteristics of a language affect L2 or foreign language learning;
seeing it from a pragmatic perspective, the language is such a form of social
action where linguistic communication occurs in the context of structured
interpersonal exchange, and meaning in thus socially regulated. Adults were, for
the researchers, a new group which had specific characteristics when learning,
so that, activities to help them to overcome their difficulties related to the
speaking skill, had to have aspects related to practical uses in order to motivate
them to talk, involving aspects to teach students how to pronounce and refer
specific things; all this through the use of authentic materials.

Currently, the use of authentic materials is applied by many teachers in order to
reinforce functional factors when using the language learnt, according to
Martinez (2002), who noticed that the students not only had discovered in A.M. a
tool to learn different topics, but also cultural information.

Following activities like songs, videos and short readings teachers at F.A.S.E
pretended to develop students’ skills in order to promote the use of the language
for communication as it was described by the common European framework.
The framework also claimed that the student not only could learn how to speak
but also the cultural context in which language is set.

Finally, the researchers adopted Burns’ model to do action research, so that
they followed the eleven phases she proposed in order to monitor school-based
changes in programming and class organisation. Lastly, what the researches
would like to achieve is that future researchers get deeper into this research
project, related to the use of authentic materials to improve, not only the English
speaking skill, but also, any other skill of English language such as: writing,
reading and listening. The objective of the researcher will be also accomplished
if the authentic material can be used not only with adult students but any
population.

THE USE OF AUTHENTIC MATERIALS TO IMPROVE THE ENGLISH
SPEAKING SKILL IN ADULT STUDENTS AT FUNDACION ALIANZA SOCIAL
EDUCATIVA

1. PROBLEM DESCRIPTION

The research problem that was approached in this project was related to the
contribution of Authentic Materials (A.M.) to improve the English speaking skill
on adult students at Fundación Alianza Social Educativa (F.A.S.E.)

Through the pedagogical practicum, the problem that was evidenced, took place
when the teachers tried to develop the speaking activities designed for the
classes such as role plays, dialogues, presentation activities, conversations,
debates and singing activities.

It was realized, that those students, could not express themselves fluently
according to their level; fourth and fifth, they could not neither achieve the goals
proposed in the lesson plans. Some of the difficulties that the researchers
evidenced were:

¾ When teachers tried to develop the speaking activities designed in the lesson
plan, the students got confused and nervous, thus they could not express
themselves fluently.
1

¾ When teachers played a film or movie in the classes in order to develop the
listening ability, students showed difficulty to understand the vocabulary in
real context as idioms, slangs, phrasal verbs or expressions in English.
Despite that, students were interested about the use of authentic materials.
¾ When teachers brought some lyrics of songs to the classes, students could
follow the lyrics and sing fluently, but when the teachers asked them to tell
the main idea, the topic or just a personal opinion of the song, they could not
speak coherently, neither, give general ideas.
According to those difficulties already described, the teachers decided to use
Authentic Materials because, they could become an excellent way for students
to develop the English speaking skill, in which they showed difficulty, since those
materials were not created for teaching practices, they could be more enjoyable
and more motivating to learn English.
Based on the problem that was previously described, it raised the following
research question:
How the use of authentic materials contribute to adult students at
Fundación Alianza Social Educativa, to improve on the English speaking
skill?

2

2. ANTECEDENTS

The research about the use of Authentic Materials has been a concern of
different linguistics who analyzed the effect of using them in teaching and
learning process. Some of them were Nunan and Miller (1991), who worked on
the oral skill development through the use of authentic materials. When those
researchers applied these types of materials in the classes, there were
motivated students, who enjoyed the interesting facets of grammar and
vocabulary. Another linguistic who researched on this topic was Assinder (1990)
who worked with them (A.M.), She applied a method taking the authentic
materials from the radio, T.V., and newspapers with tasks and activities aimed to
develop vocabulary and listening, reading, note taking, and speaking skills. She
took a weekly current affairs program, “Behind the News”, broadcast weekly in
Australia as part of the ABC’s T.V. for high schools and primary schools. Her
idea appeared when she was pre - viewing a video item for potentially new
vocabulary and compiling some comprehension questions so she thought that,
perhaps her students could do this for themselves, in fact they did tasks for
other groups in the classroom, and it was a kind of cooperative learning through
authentic materials. The results were, students with the four skills better
developed. As it was seen in Assinder’s research, the results were quite good in
ELT. Therefore the use of authentic materials (A.M) must have an appropriate
guide and task to develop, it means the intention that the teachers (researchers)
want to work on.
3

Based on those previous researchers about the use of Authentic Materials in
teaching and learning process, specifically to improve the oral skill, it was
considered necessary to carry out a project to determine how the use of
authentic materials contribute to adult students at F.A.S.E. to improve on the
English speaking skill.

The necessity for the students of F.A.S.E. (Fundación Alianza Social Educativa)
for learning English, goes through the goal they want to achieve in their lives,
the requirement that globalization is bringing up in Latin American countries, and
in some cases, it is a requirement for a personal growing in which students want
to learn by themselves. Therefore, Authentic Materials were chosen by the
teachers as a tool for students to develop and improve on the English speaking
skill, not only by using academic English into a not – academic context and
using this kind of materials that were not created for teaching practices.

The teachers also decided to develop their teaching practices by using A.M.
(Authentic Materials) because they helped them to work on the development of
the other three abilities of the English language such as reading, writing and
listening, taking into account that their main aim was to work on the speaking
skill.

In order to design classes and lessons, teachers decided to implement the use
of A.M. in their English classes, in this sense, it was necessary to analyze
4

previous researches about the use of that kind of materials in teaching practices,
and also to have evidences and arguments of how A.M. would help to solve the
evidenced problems at F.A.S.E. it could be done by reading different information
about some linguistics who had researched about the use of Authentic Materials
in the English Language Teaching E.L.T.

On the other hand, Martinez (2002), after doing about the use of Authentic
Materials, noticed that the students not only had discovered in A.M. a tool to
learn different topics, but also cultural information. That is why he defined A.M.
with the word: “exposure”, because after doing his research he found some
advantages and disadvantages in the use of A.M. such as:

Advantages of the use of A.M. in the classroom activities:

¾ Students are exposed to real discourse, as in videos of interviews with
famous people where intermediate students listen to gist.
¾ Authentic materials keep students informed about what is happening in the
world, so they have an intrinsic educational value. As teachers, we are
educators working within the school system, so education and general
development are part of our responsibilities (Sanderson, 1999).

5

¾ Textbooks often do not include incidental or improper English. They can
produce a sense of achievement, e.g., a brochure on England given to
students to plan a “4-day visit” (for a visit day).
¾ The same piece of material can be used under different circumstances if the
task is different.
¾ Language change is reflected in the materials so that students and teachers
can keep abreast of such changes.

Reading texts are ideal to teach/practice mini-skills such as scanning, e.g.
students are given a news article and asked to look for specific information
(amounts, percentages, etc.). The teacher can have students practice some of
the

micro-skills mentioned by Richards (1983), e.g. basic students listen to

news reports and they are asked to identify the names of countries, famous
people, etc. (ability to detect key words).

Books, articles, newspapers, and so on contain a wide variety of text types,
language styles not easily found in conventional teaching materials such
materials designed for teaching purposes.

They can encourage reading for pleasure because they are likely to contain
topics of interest to learners, especially if students are given the chance to have
a say about the topics or kinds of authentic materials to be used in class.
6

Disadvantages of the use of A.M. in the classroom activities:
The disadvantages mentioned by Assinder (1990) and some others researchers
were:

¾ They may be too culturally biased, no necessarily difficult to understand
outside the language community.
¾ The vocabulary might not be relevant to the students’ immediate needs.
¾ Too many structures are mixed so lower levels have a hard time decoding
the texts in cases such as:
9 Special preparation is necessary which can be time consuming.
9 With listening: too many different accents.
9 The material can become outdated easily, e.g. news.

According to the advantages and disadvantages previously described the
researchers considered that what makes the difference between using a
designed material and an authentic material is the type of task or guide
(designed by the teachers), that students have to develop. There is material that
provides the guide or type of task and it can be used for beginners, intermediate
or advanced students. This task should be related to the students’ own lives as
much as possible. It was proposed by Clarke (1989), who said that what makes
a lesson significant in the classroom for the students is the way that it is taught.
7

It was evidenced at the teaching practicum according to many students’
experience.

The last research about the use of Authentic Materials for teaching practices,
was showed in the text called: “Authentic Materials Guide” and it was written by
the researchers of the UCLA1 in their Language Materials Project, they said that:
“Teaching grammar and vocabulary in isolation may produce good readers and
listeners, but without guided exposure to authentic language samples students
may be less able to reach their goal of using the language.”, the ELT plays an
important role seen as a performance helped by authentic materials can make
individual lessons more interesting or salient.

3. THEORETICAL FRAMEWORK

This project was developed under a framework of theories and concepts that
several and important linguistics have researched about; those theories
established the base of the project, and also a variety of strategies, methods
and techniques that most of the language teachers have to take into account
when teaching and acting into the classroom. Some of the topics that are related
to the project are: Teaching Materials, their role in the language classroom,
types of those materials such as instructional and authentic, the communicative

1

University of California, Los Angeles.
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approach and competence, the speaking skill, how to teach and asses it, the
motivation and how the adults learn.

3.1. Teaching materials

To talk about teaching materials, it is necessary to take into account the concept
of it, especially because the purpose of this project is mainly focus on the use of
materials in teaching practices.

According to Tomlinson (1998), a teaching material is something used to help to
teach in any language learning process, He considers that materials can be
textbooks, workbooks, a cassette, a CD-Rom, a video, a photocopied handout, a
newspaper, a paragraph written on a whiteboard; anything which presents or
informs about the language to be learnt.

Furthermore Tomlinson (1998) reclaims that, a teaching material attempts to
diminish the level of difficulty when accessing the linguistic aspects of the target
language.

He also says that materials are vital resources because they

stimulate and develop students’ linguistic skills.

As different linguistics have researched about teaching materials, there are
some others who have written about the role of those materials in the teaching
process and the types of those materials according to the teaching purposes.
9

For example, Araya (2007), said that, teaching materials, are conceived as
discursive constructions that can, or cannot, help to empower students with a
critical discourse in order to promote a significant change in their attitudes
towards the social, political and economical problems they face every day.
Furthermore, Araya said that, during the teaching-learning process of a
language, didactic materials are reproductions and constructors of certain
discursive and ideological realities that usually favour the interests of the
dominant classes if those are not taken since a critical position.

On the other hand, Martin (1991) said that, teaching materials are artifacts that,
in some cases by using different form of symbolic representation, and in other
cases as direct references of objects incorporated into teaching strategies help
to reconstruct knowledge through the creation of partial meanings of the
curricular concepts.

That means that teaching materials are meaningful

constructions of reality and truth, and they are useful because they create
certain mental images and representations of everything related knowledge.

Finally it can be concluded that, teaching materials are required instruments
when teaching ESL, that cannon be inherent of the learning process. At the
same time, and to develop this project it was necessary to take into account all
the concepts previously quoted by the authors, because everyone stressed on
something important aspect such as “a resource to stimulate students skills”, “an
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instrument to access the target language” or an artefact to reconstruct the
knowledge”.

3.1.1. Roles of materials in the language classroom

Analysing the role of materials in the classroom, it was found that opinions were
divided among those who considered significant the role of the materials for the
teaching process and those how did not. For instance, Crawford (1994) said
that, “commercial materials deskill teachers and rob them of their capacity to
think professionally and respond to their students”, besides that, she also
argued that materials are too ambiguous in terms of what they contribute to the
language and about what their are because it has a relationship reality.
Crawford also pointed that, materials, for instance, can be useful for teachers’
professional development, and promote autonomous learning strategies in
students. In the United States, the textbook market flourishes, as was reported
by Crawford (1994).

On the other hand, there are other linguistics how have a different idea about
teaching Materials, one of them is Littlejohn (1994), who claimed that the use of
materials in the classroom, more specific a textbook, reduce the teachers’ role
becoming his/her role in pre-planned event. At the same time, Nunan (1989)
said that some published materials fail to present an appropriate and realistic
language models. In this sense, Porter & Roberts (1981), added that published
11

material such textbooks, fail to contextualize language activities, and those may
also foster inadequate cultural understanding.

Finally Crawford (1994) claimed that there are two views in order to define the
role of the textbooks in classrooms, the first one is about the deficiency view,
which takes into account the role of the textbooks or published materials as
being to compensate for teacher´s deficiencies and ensure that syllabus is
covered using well thought out exercises; it means that teachers always know
what materials they might use with a given class and have access to, or can
create, them. The second view is about the difference view, which takes into
account materials as carriers of decisions best made by someone other than the
teacher because of differences in expertise, and cheaper in terms of cost.

3.1.2. Types of teaching materials

According to Tomlinson (1998), the most usual materials used in the classroom
are: workbooks, cassettes, CD-ROMs, a videos, photocopied handouts,
newspapers, course book, among others.

Course Book
It is a textbook which provides the core materials for a course. It aims to provide
as much as possible in one book and it is designed so that it could serve as the
only book which the learners necessarily use during a course. Such a book
12

usually includes work on grammar, vocabulary, pronunciation, functions and the
skills of reading, writing, listening and speaking too.

Video
Another author who has analysed the teaching materials is Penny (1996), who
refers to the video as an excellent source of authentic spoken language
material; he reclaims that, apart of attractive and motivating, it is flexible: “you
can start and stop it, run forward or back, `freeze` frames in order to talk about
them. And there are many good programmes on the market”. He says that a
little disadvantage is their lack of mobility: few video sets are portable, which
means that classes need to be specially scheduled for video rooms; and of
course there is the problem of occasional breakdowns and technical problems.
When planning a video lesson, always have a `back-up` alternative lesson
ready.

Apart of that, the author considers that, audio equipment are powerful

instruments in the development of a lecturers´ self reflective - competence,
because learners can confront them with a mirror like “objective” view of that
goes on in class, moreover, he says that, class recordings which are kept for
later use, can give a valuable insight into an individual teachers´ growth in
experience over years.

Magazines, pictures, games
In the same way, Penny (1996), defined magazines, pictures and games, such
as teaching materials that, are invaluable particularly for younger learners, and
13

teachers of children find that they constantly use them. Although, he says that, if
teachers have time, this type of material can be largely home-made: glossy
magazines in particular are an excellent source of pictures.

Audio equipment (CD ROMs)
Finally, Penny (1996), said that, Cassette recorders and cassettes are relatively
cheap, and easy to use; and they are the main source (other than the teacher)
of spoken language texts in most classrooms. They are more mobile and easier
to use than video recorders, but lack, of course, the visual content.
To conclude, and based on the authors previously mentioned, it can be said that
teaching materials such as video, magazine, and audio equipment are
necessary instruments used by teachers and learners to facilitate the access the
target language, also considered

such as vital resource to stimulate and

develop students linguistic skills.

3.1.2.1. Instructional materials

First of all the verb “To Instruct” means, in terms of learning process, “to teach
someone how to do something”2; a “material” in terms of EFL teaching,
according to Tomlinson (1999), can be anything which is deliberately used to
increase the learners´ knowledge and/or experience of the language. An
“Instructional material” then, can be defined as those tools produced to help
2

Definition gave by Cambridge Advanced online Dictionary.
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students how to do something in the classroom activities, in order to achieve the
goals the teacher has planned related to the use of language. In this way, they
work together with teacher expectations in the language learning.

Another point is that based on those teachers’ expectations about students to
learn something, instructional materials strongly depend on the “materials
development” teachers create as was said by Tomlinson, (1999). It refers to
anything which is done by writers, teachers or learners to provide sources in
ways which maximize the likelihood intake: in other words, the supplying of
information about an experience of the language in ways of designing to
promote language learning.

To sum up, it is important to highlight what Tomlinson (1999) pointed about the
“impact” achieved when materials have a noticeable effect on learners, that is
when learner’s curiosity, interest and attention are attracted. If this is achieved
there is a better chance that some of the language in the materials will be taken
in for processing.

3.1.2.2. Authentic Materials

“Authentic materials” in E.S.L have been used by many teachers since they
found them as appropriate tools to help students to learn the language and also
to learn culture. But, what exactly are the “authentic materials”, and what
15

characteristics teachers must know when working with them? To clarify the
concept itself and describe it deeper, it is important to focus the attention on
some authors who used them in their performance in the classroom activities.

As it was said before, one of the authors who worked on this topic was Nunan
(1999) who described the authentic materials, as the spoken or written language
data that have been produced in the course of genuine communication, and not
specifically written for purposes of language teaching. In fact, in his teaching he
encouraged his students to bring into the classroom their own samples of
authentic language data from “real-world contexts outside of the classroom”.
They practiced listening and reading for a genuine language drawn from many
different sources, including T.V. and radio broadcasts, recorded conversations,
meetings, talks, and announcements. Students also read magazine stories,
hotel brochures, airport notices, bank instructions, advertisements and a wide
range of other written messages from the “real world” in situations as they occur
as was described by Oura.

In the same way Nunan and Miller (1995) defined authentic materials (A.Ms) as
those materials which were no created or edited expressly for language
learners. This means that most “everyday-objects” in the target language can
be called “authentic materials” (train schedules, pictures of road signs, business
cards,

labels,

menus,

brochures,

receipts,

currency,

music,

literature,

newspapers, television programs, radio broadcast, film, and internet websites).
16

Another author who has referred to A.Ms was Widdowson (1990) who described
as “Authentic” a material designed for native English speakers but is used in the
classroom by teachers, in a similar way that it was designed for. In addition,
Gebhard (1996) gave more examples of the use of A.Ms that E.S.L. teachers
have used; he classified them into mainly four groups:

¾ Authentic listening or viewing materials
¾ Authentic visual materials
¾ Authentic printed materials
¾ Realia

What they involve is following described:

¾ Authentic Listening- Viewing Materials -- TV commercials, quiz shows,
cartoons, news clips, comedy shows, movies, soap operas, professionally
audio- taped short stories and novels, radio ads, songs, documentaries, and
sales pitches.
¾ Authentic Visual Materials -- slides, photographs, paintings, children’s
artwork, stick-figure drawings, wordless street signs, silhouettes, pictures
from magazines, ink blots, postcard pictures, wordless picture books, and
stamps.
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¾ Authentic Printed Materials -- newspaper articles, movie advertisements,
astrology columns, sports reports, obituary columns, advice columns, lyrics
to songs, restaurant menus, street signs, cereal boxes, candy wrappers,
tourist information brochures, university catalogs, telephone books, maps,
TV guides, comic books, greeting cards, grocery coupons, pins with
messages, and bus schedules.
¾ Realia3 : Used in E.S.L. Classrooms activities such as coins and currency,
folded paper, wall clocks, phones, Halloween masks, dolls, and puppets.

Besides giving the previous examples of A.Ms Gebhard (1996) also saw them
as a way to “contextualize" language learning. When lessons are centred on
comprehending a menu or a TV weather report, students tend to focus more on
content and meaning so that they are not being exposed only

to the language

presented by the text and the teacher. In addition, Melvin and Stout (1987)
found an overall increased motivation to learn in students, as well as a renewed
interest in the subject matter, when students use authentic materials for the
study of culture in the language classroom as was mentioned by Gail K. Oura.

3

A term used in library science and education to refer to certain real-life objects: Real world-

objects.
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At the earliest, real scenarios then, become an understanding field as practical
benefit for students who gained more confidence working directly with authentic
materials.

Another benefit was pointed by Brosnan (1984) who said that A.M. in the
classroom were important tools, because language is natural. By simplifying
language or altering it for teaching purposes (limiting structures, controlling
vocabulary, etc.), teachers risk making the task more difficult.

Moreover,

authentic language offers students the chance to deal with a small amount of
material which, at the same time, contains complete and meaningful messages.
Besides, authentic printed materials provide students with the opportunity to
make use of non-linguistic clues (layout, pictures, colours, symbols, the physical
setting in which it occurs) to help them discover the meaning more easily.

On the other hand, Porter and Roberts (1981) showed several differences
between authentic materials and non-authentic materials in terms of spoken
language. For example, conversations recorded for language texts often have a
slow pace, have particular structures which persist with obtrusive frequency, and
have very distinct turn-taking of speakers, hesitations for instance such as:
“uh’s” and “mm’s”, are often missing, and sentences are very well- formed with
few if any mistakes. In other words, what the language learners hear in class is
different from the language in the real world. In many cases, the language heard
in classrooms is a stilted use of spoken language, and authenticity is lost
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because of a need to teach specific language points in a way that some
teachers feel would be more understandable for learners.

In addition, the concept of authenticity or realism, was also taken by Nunan
(1999) who realized that it is not realistic for teachers to use only A.Ms in the
classroom, he made a point that learners should be fed as rich a diet of
authentic data as possible, because, ultimately, if they only encounter contrived
dialogues and listening texts, their learning task would be made more difficult."
He also went on to say that it is important that learners listen to and read
authentic material of as many different kinds as possible. This will help to
motivate the students by bringing the content and the subject matter to life for
them, and enable them make the important connections between the classroom
world and the world beyond it; in adults students for example, it is needed to be
able to see the immediate relevance of what they do in the classroom to what
they need to do outside it, and real-life material treated realistically, that makes a
connection between content to learn language and content to learn culture.

Related to the real- materials taken by the reality to the classroom activities, it
can be said that, consistent use of authentic materials in the classroom keeps
students grounded in the reality of the language, helping them to recognize that
there is a community of users who live out their lives in this other language.
Exposing students to A.Ms can also help them better understand the target
culture and envision how they might participate in this community. For example,
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instead of introducing food vocabulary in the target language by providing
equivalent translations in the students’ native language, the teacher can instead
introduce students to food vocabulary via an authentic menu, asking students to
deduce the meanings of unfamiliar food items from context. Once meaning has
been established, the vocabulary words can become part of a communicative
exercise where students describe what is in a dish or role play a restaurant
scene, requesting certain items. In this way not only do students acquire new
vocabulary but they also are exposed to typical ethnic foods found on menus.
Finally, Martinez (2002), in his text: “Authentic Materials: an Overview”, agreed
with the idea of A.M. as a tool to teach different topics, and also as a way for
learning cultural information4.

In conclusion, it can be said that the use or the roll that A.Ms play in the
classroom activities for ELT, strongly depends on the focus teachers want them
to have. It means that, if A.Ms are used to work on some students ´skill, they
can be also used to give students an “extra-point” that teaching books for ESL
teaching usually do not have, that is the realistic information the A.Ms bring from
the native spoken country they come from.

4

Information source : http://www3.telus.net/linguisticsissues/authenticmaterials.html
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Difficulty of the authentic materials:

Related to the “extra-point” mentioned before about the A.Ms have, Martinez
(2002) noticed that there were also some difficulties when using them.
The following difficulties found on the use of A.Ms in ESL teaching, must be kept
in mind when using them, so that, they require a special and previous
preparation before using them with students. According to Martinez (2002) these
difficulties may be:

¾ The text, written or recorded, is likely to be too hard, even, in some cases, for
advanced students.
¾ The trick, regardless of the text used, is not to edit and grade the text, but to
grade the task according to your students' abilities. This is for three reasons:
most importantly, it reflects the kind of situation your students may face in an
English speaking environment, it saves you time and energy (more of an
added bonus than a reason) and lastly it encourages and motivates your
students when they can 'conquer' a real text.
¾ Sometimes the common problem when A.Ms are used is that, the teacher do
not know how to use it, or the teacher has another conception about the use
(they could be, a wasting of time, there is not an educative purpose behind a
song, or a movie) For example: It is no good trying to get your students
fascinated by a text on the latest art movie if they are all fans of action films.
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If so, teacher might as well save his/her time and energy and just use the
text book.

Additionally there were some questions about the use of authentic materials,
found as a negative aspect and also as difficulties, treated by the authors
mentioned before, such as:

¾ How do I get the authentic materials?
¾ How do I use the authentic materials?
¾ What exactly is mass media?
¾ Are not authentic materials too difficult for teaching practices?
¾ How to deal with unknown language?

These questions involve the concern that is supposed at the first sight for
working with A.M. and nowadays a great advantage found was that many web
sites work on these topics in order to offer the teachers a wonderful tool in
E.L.T.:
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“There are various resources available online. But many authentic materials can
be small items that can either be mailed by friends from the language area or
picked up by you the teacher as you travel5”.

Those advantages and disadvantages mentioned before, sum up the idea that
Clarke (1989) supported, “what makes a lesson significant in the classroom for
the student is the way that it is taught”. It can be said that the way teachers use
the A.M in E.L.T. activities, the result of students learning process will be
showed as a grateful way to teach or not.

3.2. Communicative approach

Based on Richards and Rodgers (2001), the Communicative Approach in
language teaching, starts from a theory of language as communication. The
main objective of language teaching is to develop what Hymes (1971) pointed
as “communicative competence”. Hymes took this term in order to contrast a
communicative view of language and Chomsky´s theory of competence, which
held that:

“Linguistic theory is concerned primarily with an ideal speaker-listener in a
completely homogeneous speech community, who knows its language

Information source : http://medialiteracy.suite101.com
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perfectly and is unaffected by such grammatically irrelevant conditions as
memory limitation, distraction, shifts of attention and interest, and errors
in applying his knowledge of the language in actual performance.
(Chomsky 1965)”

According to Chomsky, the focus of linguistic theory was to characterize the
abstract abilities speakers possess that enable them to produce grammatically
correct sentences in a language. For Hymen’s view, a person who acquires
communicative competence acquires both knowledge and ability for language
use. In fact, his theory of communicative competence was a definition of what a
speaker needs to know in order to be communicatively competent in a speech
community.

Based on the principle that language is for communication, what the
communicative approach seeks, is to translate this into a design for an
instructional system, for materials, for teachers and learners roles and
behaviour, and for classroom activities and techniques. What follows, consider
how is manifested at the levels of approach, design and procedure.

Theory of Language:
This approach of language teaching takes the language for communication. The
goal of language teaching is to develop “communicative competence”, Nunan
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(1999). Based on that, it can be said that using the language appropriately in
social contexts is important and should be acquired.

According to Nunan, language for communicative approach is:

¾ Language is a system for expression of meaning.
¾ The primary function of language is for interaction and communication.
¾ The structure of language reflects its functional and communicative uses.
¾ The primary units of language are not merely its grammatical and structural
features, but categories of functional and communicative meaning as
exemplified in discourse.

According to the previous aspects of the approach, it can be noticed how
language is used to communicate information, to get things, to express feelings
and meanings by creating interaction with others, that is what makes
communication easy in ELT.

Theory of learning:
According to Johnson (1982) and Littlewood (1981), there are some elements
found as the communication principle:
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¾ Activities that involve real communication promote learning.
¾ Activities in which the language is used for carrying out meaningful tasks
promote learning.
¾ Language that is meaningful to the learner supports the learning process.

It can be said that, when applying this approach in ELT, the teacher must know
what kind of activities students would be able to work with, and how could they
deal with the language those activities imply, because based on them, students
are going to have enough tools to talk, to use the language to express
themselves.

Design
Related to the levels of objectives in a communicative approach, Piepho (1981),
discusses the following ones:

¾ An integrative and content level (language as a means of expression)
¾ A linguistic and instrumental level (language as a semiotic system and an
object of learning)
¾ An affective level of interpersonal relationships and conduct (language as a
means of expressing values and judgements about oneself and others)
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¾ A level of individual learning needs (remedial learning based on error
analysis)
¾ According to Richards and Rogers (2001) ,a general educational level of
extra-linguistic goals (language learning within the school curriculum)

Based on the objectives described before, it can be said then, that these are
proposed as general ones, and particular objectives in a communicative
approach are based on the fact that such an approach assumes that language
teaching reflect the particular needs of the target learners. These needs,
according to Richards and Rodgers (2001), may be in the domains of reading,
writing, listening or speaking, each one of them can be approached from a
communicative perspective.

Syllabus:
The functional-notional syllabus is used, according to Widdowson (1979), it
provides development of the ability to do things with language, so that it is in
discourse that must be focus the teacher´s attention.

It can be said, as the syllabus is functional-notional, its design is based on
different types of learning and teaching activities, that are often designed to
focus on completing tasks, mediated through language or involving negotiation
of information and information sharing.
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Error correction:
Another point is the one related to the error correction, Richards and Rodgers
(2001) pointed that, they are tolerated since they are natural outcome of the
development of communication skills. Students can have limited linguistic
knowledge and still be successful communicators. Mistakes then, make part of
the process, because they come from the development done by students.
As it was seen, the improvisation of an orally situation can also mean evaluation
of the students´ oral performance.

Teacher’s role:
The main role by teacher is being a facilitator of the communication process
between all participants in the classroom. Also, another role for teachers is
closely related to the objectives of the first role and arises from it.

Those roles, according to Richards and Rodgers (2001), imply a set of
secondary roles for the teachers. The teacher is then as organizer of resources
and a source himself, as guide within the classroom procedure and activities.

It can be said then, than the teacher´s role depends on the activities planned; so
that, teachers must analyze, consult, be a group process manager, be a learner
and also a researcher in order to contribute in terms of appropriate knowledge
and abilities, always observing the nature of learning and organizational
practices.
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Students´ role:
They are communicators who engaged in negotiation meaning actively, students
are responsible managers of their own learning.

Based on what Breen and Candlin (1980) said that the learner´s role in the
communicative approach has also some implications, and is that he should
contribute as much as he gains, and thereby learn in an interdependent way.
It can be said that, communication is an accomplishment jointly achieved and
acknowledged, when students learn to see that failed communication is a joint
responsibility and not the fault of speaker or listener, the cooperation is always
demanding.

Role of Materials:
According to Richards and Rogers (2001), there are three kinds of materials
currently used in communicative approaches of language teaching. They are:
Text-based, task-based and realia. The activities that they imply text-based and
task-based, may be: role plays, simulations, task-based communication
activities, pair-communication practice materials and student-interaction, among
others. Related to this, Sauvignon (1991) rejected that the notion that learners
must first gain control over the individual skill such as pronunciation, grammar
and vocabulary, before applying them in communicative tasks. It means that
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materials must be designed to go step by step with the students in their learning
process, since the basic beginning to the complexity of the advanced level.
Realia activities involve the use of authentic material, something “from life”,
“authentic”, said Richards and Rodgerds (2001); this may include languagebased realia, such as signs, magazines, advertisements and visual sources
around which communicative activities can be built.

Finally, it can be said that, all types of materials used in the communicative
approach are focused to help teachers to best fit on the learner ability to
communicate. The way those materials are used and applied, requires a
systematic investigation of the use of different kinds of activities and procedures
in the classroom, in order for them to be at different stages in the learning
process.

3.2.1. Communicative competence

The Communicative competence is a concept that was defined by linguistics
starting from Noam Chomsky (1969), who just introduced the concept of
“competence”, to the last concept that was given by the Common European
Framework (2001).

It is important to take into account the concept of Competence expressed by
Noam Chomsky (1969), because he was the first linguistic who researched
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about it and he left the most important basis for the following linguistics to
research about this concept and introduce another one that was communicative
competence. He said that a competence is a communicative action that can not
be developed just by a person, but it has to be developed by two people in a
significantly way, it means that this action does not only mean to speak but also
to listen, to read and write, according to that, people are able to codify and
decode messages paying specific attention to the communication objective.

From this perspective, the concept of Linguistic Competence defines the system
of rules that governs an individual’s tacit understanding of what is acceptable
and what is not in the language they speak. The concept, introduced by the
linguist Noam Chomsky (1965), intended to address certain assumptions about
language, especially in structuralism linguistics, where the idea of an
unconscious system had been extensively elaborated and schematized.
Competence can be regarded as a revision of the idea of the language system.
The empirical and formal realization of competence would be performance,
which corresponds to diverse structuralize notions of parole, utterance, event,
process, etc. Chomsky argued that the unconscious system of linguistic
relations, which Ferdinand de Saussure named langue, is often mistakenly
associated with knowledge or ability (or know-how). Chomsky is concerned to
establish a science that would study what he calls “the language faculty”, in
analogy with other mental faculties like logic, which as a kind of intuitive
reasoning power requires no accumulation of facts or skills in order to develop it
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but rather seems to be present and fully functional in speakers’ fluency in a
language. So competence in Chomsky’s sense implies neither an accumulated
store of knowledge nor an ability or skill. 6

On the other hand, Hymes (1974) proposed the notion of communicative
competence

as

an

alternative

to

Chomsky’s

linguistic

competence.7

Communicative competence includes linguistic competence, but also includes a
range of other sociolinguistic and conversational skills that enable the speaker to
know how to say what to whom, when. Hymes also claimed that the act of
speaking should replace the linguistic code and it has to be the focus of the
study of languages. He also established that both, the components and the
functions of the communicative activity would need to be identified in an
ethnography way, for each linguistic community, and it will give a new starting
point for the analysis of the communicative competence.

Based on that,

teachers are influenced by the communicative competence in terms of
ethnography because, the teacher has to play the roll of an analyser when
describing and collecting information about students’ behaviour, beliefs, history,
and genealogy. That is why, the teacher is not only a facilitator of the
knowledge, she or he, is able to help the students in all social and personal
issues they could be involved in.

6

Information source: http://www.litencyc.com/php/stopics.php?rec=true&UID=208

7

Fragment according to Nunan (1999). “Second Language Teaching & Learning” P. 226
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As it has been shown, both; Chomsky and Hymes proposed different theories
that could help ELT teachers when acting and teaching a language, thus
teachers are willing to accept those theories and put them into the practice when
teaching. For instance, in teaching English, and according to the presented
authors, a teacher should be able to help the students to develop the four skills
of a language but also the teacher will be able to identify his/her students
according to their beliefs and behaviour in order to make the communication
among them effectively.

Along the years, the communicative concept was changing and providing
different elements to language teachers and helping them to involve in the
learning and teaching process according to educative purposes. As a result,
Savignon (1972), wanted to overcome the difficulties that existed between
teaching processes and learning of a foreign language so, she describes the
communicative competence in foreign languages, as the skill developed by the
learner of the foreign language in order to interact and exchange meanings with
any speaker of this language. In view of what Savignon, pretended, was that
English students were more able to express ideas and communicate in a simple
way with any English speaker, it could be his or her own teacher and the
interaction could take place in the classroom. In second languages didactics, S.
Savignon (1972) used the expression “communicative competence” referring to
the capability that language learners have to communicate to others, this
34

capability allow those students to use language in a proper way to learn, it is
completely different to the capability that allow students, in class for instance, to
repeat the dialogues of the lessons or correcting answer to multiple choice test.
In this way, the model of Communicative competence that Bachman (1991)
proposed8 is the last one that so far has been proposed in the second language
teaching field. It took many ideas of the concepts that were given in the previous
models, but it presented, in a different way, the components of the
communicative competence, which is organized in a hierarchic structure of
different ranks. The most notable difference of this model, putting it in front of
the others, is that, the strategic competence is not considered as a component
of communicative competence, but it is considered as the most general ability
that people have to develop some behaviours. In the case of linguistic
behaviour, this strategic competence acts, according to Bachman, at the same
time with the physical-physiological mechanisms that go together to produce
interaction and communication with the following competences:

Grammar competence:
It is the knowledge and use not only of the morph- syntax, but also, the
vocabulary, the phonology, and the graphic system of the language.

8

Source of information:

http://cvc.cervantes.es/ensenanza/biblioteca_ele/diccio_ele/diccionario/competenciacomunicativ
a.htm
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Textual competence:
Also known as discursive competence refers to the knowledge and use of the
mechanisms of cohesion and organization of a text or speech, as spoken as
written.

Functional competence:
It is defined as the knowledge that rules the appropriate achievement of the
language function; it means the competence that let understand and express
request, complaint, agreement, and disagreement.

Socio linguistic competence:
It goes together with the varied of record and dialect knowledge, thus as the
capacity to interpret cultural references and to distinguish the things that result
natural in a context.

Strategic competence:
It is, according to Bachman, the command of the verbal and not verbal
strategies, useful to make the linguistic knowledge. Bachman supports that
those competences are totally interdependent among them, and they are only
separable to analyses effects.

Bachman also proposed that teaching and learning of a language is the
acquisition of the communicative skill in that language. So, teachers are able to
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be influenced by this statement when teaching and providing the students the
necessary strategies to learn the foreign language, also when planning classes
and activities in which students develop the four skills in a language, as shown
by Bachman theory, not only the communicative competence must be
developed in teaching, there are more competences that are tied with it in order
to exploit all the potential knowledge of a student helping him or her to speak
and understand the language in a “competitive” way. It means a person who is
able to reach and achieve purposes and goals. Those goals should refer as the
language as personal requirements in students lives as well as teachers’ lives.
Finally, the Common European Framework (2001), which is a common basis for
the elaboration of language syllabuses, curriculum guidelines, examinations, text
books, across Europe, proposed a concept of communicative competence which
is not in opposition to the previous ones. The Framework did a description of the
basis are pretended students to achieve in languages learning:

“The description in a comprehensive way what language learners have to
learn to do in order to use the language for communication and what
knowledge and skills they have to develop so as to be able to act
effectively. The description also covers the cultural context in which
language is set. The Framework also defines levels of proficiency which
allow learners’ progress to be measured at each stage of learning and on
life – long basis.”

37

Communicative competence in this narrower sense has the following three
components:

Linguistic competence:
It includes, lexical, phonological, syntactical knowledge and skills and other
dimensions of language as a system.

Sociolinguistic competence:
It refers to the socio-cultural conditions of language use.

Pragmatic competence:
Is concerned with the functional use of linguistic resources also, the mastery of
discourse, cohesion and coherence, the identification of text types and forms,
irony, and parody.

By using the concept of communicative competence, teachers will be provided
not only of a global parameter for teaching languages, but for many parameters
of language proficiency that is detailed along the Framework.

The influence of

this Framework, it is not only for English teachers, but for all languages
teachers.

It can be concluded according to this framework that: “The Common European
Framework is intended to overcome the barriers to communication among
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professionals working in the field of modern languages arising from the different
educational systems in Europe. It provides the means for educational
administrators, course designers, and teachers, teacher trainers, examining
bodies, etc., to reflect on their current practice, with a view to situating and cocoordinating their efforts and to ensuring that they meet the real needs of the
learners for whom they are responsible. By providing a common basis for the
explicit description of objectives, content and methods, the Framework will
enhance the transparency of courses, syllabuses and qualifications, thus
promoting international co-operation in the field of modern languages. The
provision of objective criteria for describing language proficiency will facilitate the
mutual recognition of qualifications gained in different learning contexts, and
accordingly will aid European mobility.”

3.3. Speaking skill

According to Nunan (1999), the speaking skill, is the ability to function in another
language, articulate sounds in a comprehensible manner, adequate vocabulary
and syntax.

At the same time Orwig (1999), proposed a practical definition of speaking skill.
It is the productive skill in the oral mode.

It, like the other skills, is more

complicated than it seems at first and involves more than just pronouncing
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words.

For example during listening situations; there are three kinds of

speaking situations in which we found ourselves, those are:

¾ Interactive: Include face-to-face situations such as conversations and
telephone calls, in which people are alternately listening and speaking.
¾ Partially interactive, and in which are the chance to ask for clarification,
repetition, or slower speech from a conversation with a relative. Orwig also
argues that some speaking situations are:
¾ Partially interactive: for example, when giving a speech to an audience,
where the convention is that the audience does not interrupt the speech. The
speaker nevertheless can see the audience and judge from the expressions
on their faces and body language whether or not he or she is being
understood.
¾ Non-interactive: when recording a speech for a radio broadcast.

To Penny (1996), of all the four skills (listening, speaking, reading, and writing),
speaking seems intuitively the most important; the author argues that people
who know a language are referred as speakers of that language, it also includes
all other kinds of knowing; and many if not most foreign language learners are
primarily interested in learning to speak.
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On the other hand, Richards (2002), claims that, the ability to speak a foreign
language is a very complex task. Since speaking is used for different purposes
and each one involves different skills, for example when it is used into a
conversation, the purpose may be is to make social contact with people, to
establish rapport, or to engaged in the harmless chitchat that occupies much of
the time with friends. When it is engage in discussion with someone, or just may
be to seek or to express opinions, to persuade someone about something, or to
clarify information. In some situations, as it was said by Richards, speaking may
be used to describe things, to complain about people’s behaviour, to make polite
requests, or to entertain people with jokes and anecdotes. The author also
emphasized that each of these different purposes for speaking implies
knowledge of the rules that account for how spoken language reflects the
context or situation in which speech occurs, the participant involved and their
specific roles and relationships, and the kind of activity the speakers are
involved in.

Based on, Richards, Orwig, and Ur positions, it can be said that, the speaking
skill can be the most important of the four skills, because, they reclaim that
people who know a language are referred to as ´speakers´ of that language, as
if speaking included all others kind of knowing; and many if not most foreign
language are primarily interested in learning to speak`. Base on those theories,
the current purpose wanted to prove the use of some materials to help the
learners to improve that skill, that can be means the corps of a language, such
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the English, Spanish and French. By the other hand and in agreement with
Richards, it is necessary to make conscious the population about the importance
that the context ´culture´ has when learning a foreign language. To understand
a culture it is very necessary to know the language code or rules, when people
speak,

it can be possible by authentic material that let the learners the

opportunity to give a closer touch with those cultures.

3.3.1. Micro skills of oral communication

When teaching English as a foreign language and focus on the speaking skill as
well, the teacher must take into account some noticeable micro-skills involved in
speaking in it, useful in helping to break down just what the learners need to do
as they acquire effective interactive speaking strategies. Through a checklist of
micro skills, it can get a good idea of what teachers techniques need to be cover
in the domain of speaking that helps to focus on clearly conceptualized
objectives, these micro skills can become testing criteria.

Following is a checklist adapted from Richards (2002), and Brown (1994):

¾ To produce chucks of language of different lengths.
¾ To produce reduced forms of words and phrases.
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¾ To use an adequate number of lexical units (words) in order to accomplish
pragmatic purposes.
¾ To produce fluent speech at different rates of delivery.
¾ To monitor the own oral production and use various strategic devicespauses, fillers, self-corrections, backtracking- to enhance the clarity of the
message.
¾ To use grammatical word classes (nouns, verbs, and so on.), systems (e.g.,
tense, agreement, pluralisation), word order, patters, rules, and elliptical
forms.
¾ To produce speech in natural constituents- in appropriate phrases, pause
groups, breath groups, and sentence constituents.
¾ To express a particular meaning in different grammatical forms.
¾ To use cohesive devices in spoken discourse.
¾ Appropriately accomplish communicative functions according to situations,
participants, and goals.
¾ To convey links and connections between events and communicate such as
relations as main idea, supporting idea, new information, given information,
generalization, and exemplification.
¾ To use the facial features, kinesics, “body language”, and other nonverbal
cues along with verbal language in order to convey meanings.
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¾ To develop and use a battery of speaking strategies, such as emphasizing
key words, rephrasing, providing a context for interpreting the meaning of
words, appealing for help, and accurately assessing how well your
interlocutor is understanding you.

The previous micro-skills mentioned are important for focusing on both the form
of language as well as the functions of language. In teaching oral
communication students´ attention is not limited to the whole picture, even
thought the whole picture is important, Brown (1994).

In conclusion, the developing of the speaking skill does not have to be seen as
the fact of just “speaking”. It involves actions to look forward to develop some
specific micro-skills in oral communication, as the ones mentioned; those
actions the teachers plan in ELT must be related to develop the students not
only the ability of speaking while keeping in mind grammar patters, but what the
fact of speaking,

according to the micro-skills, means: Coherence,

contextualization, “body-language” and enough vocabulary in order to
emphasise, conclude, give examples and overall, give points of view clearly, and
in a concise way.
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3.3.2. How to teach speaking?

According to Richards (2002), learning to speak a foreign language requires
more than knowing its grammatical and semantic rules. He also argues that
learners must also acquire the knowledge of how native speakers use the
language in the context of structured interpersonal exchange, in which many
factors interact. Therefore, He also says that it is difficult for E.F.L. learners,
especially adults, to speak the target language fluently and appropriately
because effective oral communication requires the ability to use the language
appropriately in social interactions; that involves not only verbal communication
but also paralinguistic elements of speech such as pitch, stress, and intonation.
Additionally, He stresses on the use of non linguistic elements such as gestures,
and body language/posture, facial expression, and so on may accompany
speech or convey messages directly without any accompanying speech. But
worse the variation cross – cultural and cross linguistically in the specific
interpretations of gestures and body language, idiomatic expressions and
understanding of cultural pragmatic, an adult E.F.L. learner in general are
relatively poor at spoken English.

Richards also has made emphasis on some of the components to take into
account when teaching a spoken language:
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The place of pronunciation teaching:
There has been some controversy over the role that pronunciation has in a
communicative, interactive course of study. Because the overwhelming majority
of adult learners will never acquire an “accent free” command of a foreign
language, then should a language paradigm that emphasizes whole language,
meaningful contexts, and subconscious acquisitions focus on these tiny
pronunciation details of language? The answer is “yes” but in a different way
from what was perceived to be essential a mere decade or two ago.

Accuracy and fluency
It is not very clear that both fluency and accuracy are important goals to pursue
in CLT. While fluency may in many communicative language courses be an
initial goal in language teaching, accuracy is achieved to some extent by
allowing students to focus on the elements of phonology, grammar, and
discourse in their spoken output. The fluency/accuracy issue often boils down to
the extent to which our techniques should be message oriented.

Current

approaches to language teaching lean strongly towards message orientation
with language usage offering a supporting role.

Affective factors
One of the major obstacles learners have to overcome in learning to speak is
the anxiety generated over the risk of blurting things out that are wrong, stupid,
or incomprehensible. Because of the language ego, “you are what you speak”
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learners are reluctant to be judged by hearers. Teachers job is to provide the
kind of warm, embracing climate that encourages students to speak however
halting or broken those attempts may be.

The interaction effect
The greatest difficulty that learners have in learning to speak is not in the
multiplicity of sounds, words, phrases, and discourse forms that characterize
any language, but rather in the interactive nature of most communication.
Conversations are collaborative as participants are engaged in a process of
negotiation of meaning.

So, for the learners, the matter of what to say –a

tremendous task, to be sure—is often eclipsed by conventions of how to say
things, when to speak, and other discourse constraints. Nunan (1991), notes a
further complication in interactive discourse, he calls “the interactive effect,” or
the difficulty of a speaking task as gauged by the skill of one ´s interlocutor, one
learners performance is always colour by that of the person (interlocutor) is
talking with.

What makes speaking difficult?
Bear in mind that characteristic of spoken language can make oral performance
easy as well as, in some cases, difficult.
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Clustering
Fluent speech is phrasal, not word by word. Learners can organize their output
both cognitively and physically (in breath groups) through such clustering.

Redundancy
The speaker has an opportunity to make meaning clearer through the
redundancy of language.

Learners can capitalize on this feature of spoken

language.

Reduced forms
Contractions, elisions, reduced vowels, etc. all forms special problems in
teaching spoken English, students who do not learn colloquial contractions can
sometimes develop a stilted, bookish quality of speaking that in turn stigmatizes
them.

Performance variables
One of the advantages of spoken language is that the process of thinking as you
speak allows you to manifest a certain number of performance hesitation,
pauses, backtracking, and corrections. You can actually teach learners how to
pause and hesitate. For example, in English our “thinking time” is not silent, but
rather we insert certain “fillers”: uh, um, well, you know, I mean, like, etc. one of
the most salient differences between native and non-native speakers of a
language is I their hesitation phenomena.
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Colloquial language
Make sure your students are reasonably well acquainted with the words and
idioms and phrases of colloquial language and that they get practice in
producing these forms.

Rate of delivery
Another salient characteristic of fluency is rate of delivery. One of your tasks in
teaching spoken English is to help learners to achieve an acceptable speed
along with other attributes of fluency.

Stress, rhythm, and intonation
This is the most important characteristic of English pronunciation. The stresstimed rhythm of spoken English and its intonation patterns convey important
messages. English speak can be terror for some learners as mouthfuls of
syllables come spilling out between stress point.

Interaction
Learners actively participate in discussions, debates, conversations, role-play,
and other pair and group work.
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3.3.3. How to asses speaking?

In own Luama’s (2004) words; the ability to speak in a foreign language is at the
very heart of what it means to be able to use a foreign language. She described
this ability as “our personality, our self image, our knowledge of the world and
our ability to reason and express our thoughts are all reflected in our spoken
performance in a foreign language.”

She also agreed with the idea that

speaking skills are an important part of the curriculum in language teaching as
well as assessment. As she described it, the term “assessing speaking”, is a
challenge, because there are so many factors that influence the impression of
how well someone can speak a language.

According to Luoma (2004) this is due, to the difficult matching of the testing
goals and the appropriate instruments and tasks for assessment. Speaking as a
major construct for testing is likewise divided into different criteria with highly
diverse applications. The testing of pronunciation (both segmental and suprasegmental), spoken grammar, spoken vocabulary, and even sociolinguistic
applications of speech all fall into the construct of speaking but largely require
discrete test designs and measures. This is a challenge for classroom teachers
and researchers of learners' speaking abilities. Knowing what to test specifically
and how to conduct the testing process require applicable theories and valid
procedures that map out the direction of the assessment strategy. As a result,
drawing upon applied linguistic theories on what is to be tested in speaking
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becomes essential for teachers and researchers. Luoma, attempts to provide
these necessary theories, concepts, and issues in the assessment of speaking.

In order to make contrast to what Luoma (2004) proposed, Pennington, (1990)
said that, speaking is the most difficult language skill to assess. The various
directions and focus on the testing of speaking abilities of learners frequently
lack solid grounding on theory and pedagogy and reliable test designs.

Another perspective was described by, Mead & Rubin (1985), who claimed that
Assessing Listening and Speaking Skills, is found in this paragraph: “Two
methods are used for assessing speaking skills. In the observational approach,
the student's behavior is observed and assessed unobtrusively. In the structured
approach, the student is asked to perform one or more specific oral
communication tasks. His or her performance on the task is then valuated. “

3.4. Motivation

The term “Motivation”, has been used by many teachers when working or
exploring with the students a new didactic, method or approach to achieve the
goals proposed in any topic related to ELT, and in general, in any field of
teaching practices.
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Related to ELT, what exactly “motivation” could mean, and how can teachers
use it in order to work towards a specific goal?

According to Brown (1994), motivation is one of the more complicated problems
of foreign language learning: “Motivation is the extent to which you make
choices about goals to pursue and the effort you will devote to that pursuit”. This
definition can be adopted or not by people, it depends on the theory of human
behaviour that each person has. Brown also said that there are traditional views
of motivation that accounts for human behaviour through a behaviouristic
paradigm that stresses the importance of rewards and reinforcement, another
view of motivation, according to Brown; it is a number of cognitive psychological
viewpoints that explain motivation through deeper, more unobservable
phenomena. Those traditional views of motivation are described below:

Behaviouristic Definition
As it was said by Brown (1994), the behaviouristic motivation relies as the
“something for me” that is in “doing something”. This statement shows how
motivating behaviour is pulled by a conditional model: Behaviour= reward or
punishment. Besides, a definition by the behaviourists in those terms is: “the
anticipations or reinforcement” is expressed as the anticipated reward that
people receives when they do something.
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Cognitive Definition
The “Cognitive” definition for motivation refers to the following concepts:

¾ Drive theory
According to Ausubel (1968), human drives are fundamental to human
behaviour, claiming that motivation stems from basic innate drives.
Ausubel also elaborated on six different drives such as: exploration,
manipulation, activity, stimulation, knowledge, ego enhancement. These drives
act not so much as reinforces, as in behaviouristic theory, but as innate
predispositions, compelling us, as it were, to probe the unknown, to control our
environment, to be physically active, to receptive to mental, emotional, or
physical simulation, to yearn for answers to question, and to build our own selfesteem.

¾ Hierarchy of needs theory
Another cognitive definition of motivation, was the one given by Maslow (1970),
who described it as a system of needs within each human being that propel
people onward and upward to higher and higher attainment, it is viewed as a
pyramid of needs, progressing from the satisfaction of purely physical needs up
through safety and communal needs, to needs of esteem, and finally to “selfactualization”, a state of reaching people’s fullest potential. This was one of the
most widely theories of motivation.
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¾ Self-control theory
Recognized psychologists such as Hunt (1971) centred the importance of
people deciding for themselves what to think, to do or to feel. People are defined
as they make own decisions, rather that who they react to others. In this sense,
motivation, according to Hunt, is highest when one can make one’s own
choices, if they are in short-term or long-term contexts.

3.4.1. Kinds of motivation

Different linguistics researched about motivation since this one takes place in
the classroom in the field of foreign language learning. Because of that, the
teachers who worked on this project, decided to describe and define three kinds
of motivation, intrinsic, extrinsic and instrumental, according to different
concepts of relevant researchers. As it was claimed by Brown (1994) the
members of the Dead Poets Society9, had a primary driving force and it was an
intrinsic set of motives within them and not the disdained extrinsic punishments
that lay outside of them.

9

According to http://en.wikipedia.org/wiki/Dead_Poets_Society, it is: “a 1989 film directed by

Peter Weir. Set in 1959 at a conservative and aristocratic boys prep school, it tells the story of
an English teacher who inspires his students to change their lives of conformity through his
teaching of poetry and literature. The movie is a modern interpretation of the transcendentalist
movement.”
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In this research, it was taken into account the cognitive definition because
students had to develop mental operations such as: infer, think, organize and
deduce information, through the use of authentic material used in class.

3.4.1.1. Extrinsic

According to Penny Ur (1996), extrinsic motivations derive from the influence of
some kind of external incentive, as distinct from the wish to learn for its own
sake or interest in tasks.

The author says that many sources of extrinsic

motivation are inaccessible to the influence of the teacher: for example, the
desire of students to please some other authority figures such as parents, their
wish to succeed in an external exam, or peer-group influences. However, other
sources are certainly affected by teacher action. Additionally, Dörnyei (2001),
focuses on, some external factors which he considers important when teaching
a foreign language, he classifies as follow:

¾ Significant others: Parents, teachers, and peers
¾ The nature of interaction with significant others: Mediated learning
experiences, the nature and amount of appropriate praise, punishments, and
sanctions.
¾ The learning environment: Comfort, resources, time of day, week, year, size
of class and school, class and school ethos.
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¾ The broader context: Wider family networks, the local education system,
conflicting interests, cultural norms, societal expectations and attitudes

3.4.1.2. Instrumental

The term “instrumental motivation” used by Gardner (1972), deals with the
objective that each person has to learn a language, it means, the way each
person will use the language learnt to achieve something in life. When students,
for example, learn English because of travelling projects, business or just
because they want to, that could be considered as the instrumental view of
language learning; this refers then, to put the language in practice, in context
each person wants or needs it for. Language then is seen as a “tool” or “object”
to know and manage well in order to achieve something later.

According to Gardner (1995), the Instrumental motivation, is the desire to
achieve proficiency in a language for utilitarian, or practical reasons. It may also
be related to proficiency. Its presence will encourage performers to interact with
other advanced speakers in order to achieve certain ends. For the integrative
motivated performer, interaction for its own sake will be valued. For the
instrumentally motivated performer, interaction always has some practical
purpose.
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While the presence of integrative motivation predicts a low affective filter, the
presence of instrumental motivation predicts a stronger one. With instrumental
motivation, language acquisition may cease as soon as enough is acquired to
get the job done. Also, instrumentally motivated performers may acquire just
those aspects of the target language that are necessary; at an elementary level,
this may be simple routines and patterns, and at a more advanced level this
predicts the non-acquisition of elements that are communicatively less important
but that are socially important, such as aspects of morphology and accent.

It can be said that instrumental motivation helps in the learning process of a
language, when the goals each student has, are defined and clear. Besides, the
instrumental motivation is subjective and depends on the needs students have
when learning that language, on the self-motivation students have.

3.4.1.3. Intrinsic

To start defining this kind of motivation, it is important to take into account, first
of all, the definition that Deci (1975) gave about this concept: “Intrinsically
motivated activities are ones for which there is no apparent reward except the
activity itself. People seem to engage in the activities for their own sake and not
because they lead to an extrinsic reward. ...Intrinsically motivated behaviours
are aimed at bringing about certain internally rewarding consequences, namely,
feelings of competence and self-determination”
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The term was also described by Maslow (1970) who claimed that intrinsic
motivation is clearly superior to extrinsic. In education, Intrinsic Motivation
provided several examples of what it is; those examples were given by
educators as Maria Montessori, Rudols Steiner and Paolo Freire who believed
that traditional schools are fraught with extrinsically motivated behaviour, it
means that the school curriculum is dictated by institutions that can be removed
from even the teacher’s choice and parents’ and societys’ wishes are onto the
students.

Another definition about intrinsic motivation that was given by Bainbridge (1999),
who said that: “Intrinsic motivation refers to motivation that comes from inside an
individual rather than from any external or outside rewards, such as money or
grades. The motivation comes from the pleasure one gets from the task itself or
from the sense of satisfaction in completing or even working on a task. An
intrinsically motivated person will work on a math equation, for example,
because it is enjoyable. Or an intrinsically motivated person will work on a
solution to a problem because the challenge of finding a solution that provides a
sense of pleasure.”
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3.5. Teaching adults

As it was said previously, this project is focused on adults’ population, so it is
necessary to know the way that adult students learn a foreign language and the
factors that intervene during the learning process.

Regarding the way adults learn, Knowles10 1984, said that they learn differently
than young people. But more importantly, their reasons for learning are very
different. Andragogy the theory of adult learning, attempts to explain why adults
learn differently than other types of learners.

Cross (1991), believed that adult learners are volunteers. There is no
compulsion involved when teaching adults and therefore motivation is not
usually a problem. Adults tend to seek out learning opportunities. Often life
changes, such as marriage, divorce, a job change, termination, retirement or a
geographical change, serve as the motivation for the adult to seek new learning
opportunities. Adults often seek out learning opportunities in order to cope with
life changes. They usually want to learn something that they can use to better
their position or make a change for the better. They are not always interested in
knowledge for it is own sake. Learning is a means to an end, not an end in itself.

10

Information source: http://coe.sdsu.edu/eet/Articles/andragogy/index.htm
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About those views, Zemke, (1984), said that, these adults bring a wealth of
information and experiences to the learning situation. They generally want to be
treated as equals who are free to direct themselves in the education process.

3.5.1. How do adults learn?

In order to give a more defined description about one of the most relevant
theories of adults’ learning and its characteristics, and according the population
researched, (Fundación Alianza Social Educativa, adult students of fourth and
fifth level, the ages of people ranged from twenty-five years old to sixty-five
years old people), it is important to establish the following question:

What affects adult EFL learners’ oral communication?
Richards (2002) said that it is necessary to give the E.F.L. learners explicit
instructions in speaking, that most of the time, teachers, assumed that the skills
can be develop simply by assigning students general topics to discuss or by
getting them to talk on certain subjects, that evidently, not enough attention is
given to the factors that inhibit or facilitate the production of spoken language.
To provide guidance in developing competent speakers of English, Richards,
suggests a question that should keep in mind:

¾ According to the author, when referring about the aspects to have in mind
when teaching EFL, it can be said that those aspects he mentioned are very
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important, sometimes teachers are focused on the subject and forget
completely the learner’s behaviour, or simply are focused on their own
performing. At the same time, when he talks about socio cultural aspects, it
can be completely agree with that position, first of all, because if the learners
do not know about the culture of the country they are learning the language,
and the process could be more difficult or simply can be say that it could
turns deficient. To understand the factors that Richards (2002) suggests as
important to learn the speaking skill, let see his answer to his question:
¾ Age or maturational constraints
¾ To refer about the ages aspect during the learning process, Richards (2002),
argue that, who begins learning a second language in early childhood
through natural exposure achieves higher proficiency than those beginning
as adults.

Oyama (1976) says that, many adults fail to reach native like

proficiency in a second language. He also says that the progress seems to
level off at a certain stage, calling this phenomenon “fossilization” –the
permanent cessation of second language development.

Oyama (1976),

argued that this shows that the aging process itself may affect or limit adult
learners´ ability to pronounce the target language fluently with native like
pronunciation. At the same time he says that, even if they can utter words
and sentences with perfect pronunciation, problems with prosodic features
such as intonation, stress, and other phonological nuances still cause
misunderstanding or lead to communication breakdown. In spite, he stress
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on that, the adults do not seem to have the same innate language-specific
endowment or propensity as children for acquiring fluency and naturalness in
spoken language.

Socio cultural factors
Following the aspects to have in mind during adults students learning process,
Richards (2002), says that many cultural characteristics of a language also
affect L2 or foreign language learning. Seeing it from a pragmatic perspective,
he defines the language such as a form of social action where linguistic
communication occurs in the context of structured interpersonal exchange, and
meaning in thus socially regulated. That means that share values and beliefs
create the traditions and social structures that bind a community together and
are expressed in their language. At the same time, Berns (1990), argued that,
to speak a language, it must know how the language is used in a social context,
the rules of usage that each language has its own, as to when, how, and that
degree a speaker may impose a given verbal behaviour on his own cultural
norms. In addition, Richards (2002), says that oral communication involves a
very powerful nonverbal communication system, which sometimes contradicts
the messages provided through the verbal listening channel. Because of a lack
of familiarity with the nonverbal communication of the target language, EFL
learners usually do not know how to pick up nonverbal cues.
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Affective Factors
Richards (2002), considers that there is another important factor when learning
a foreign language which is the affective factor that has a great influence on
language learning success of failure.

On the other hand, Brown (1994),

considers that, L2 is a complex task that is susceptible to human anxiety, which
is associated with feelings of uneasiness, frustration, self-doubt, and
apprehension. Richards, also says that speaking a foreign language in front of
native speakers, is often anxiety-provoking. That, unlike children, adults
concerned with how they are judged by others, they are very cautious about
making errors in what they say, as conclusion the sensitive of adult’s learners to
making mistakes, or fear of “losing face” has been the explanation for their
inability to speak English without hesitation.

In spite of, the affective factor used to be one of the most usual aspect that
avoid a good learning process or acquisition of L2, not only adults but also
young people, have difficulties to perform a foreign language in front other, they
are afraid of being criticized . Currently it can be seen that the problematic is
there, but there is not much that the teachers do to solve it.
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4. OBJECTIVES

4.1. General
To determine how the use of authentic materials contribute effectively to adult
students at F.A.S.E. to improve on the English speaking skill.

4.2. Specifics

1. To evidence the main problems adult students at F.A.S.E. have regarding
the speaking skill.
2. To identify the main advantages of using authentic materials with adult
students at F.A.S.E.
3. To identify the most useful authentic materials to improve the speaking
skill of adult students at F.A.S.E.
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5. METHODOLOGICAL FRAMEWORK

5.1. Qualitative approach

First of all, this research pretends to describe one of the most important theories
about the concept of approach which was described by Elliot (1991), who
claimed that it is perfectly possible to carry out a worthwhile investigating without
having detailed knowledge of the various styles of educational research,
however, Elliot (1991) thinks, that it may be helpful to know the main features of
certain well-established and well reported styles of research when considering
or planning investigations. So that, as the first important aspect when talking
about approaches, he considers the data collecting, such as the quantitative
research that collects facts and studies the relationship of a set of facts between
another, which is measured by the researchers by using scientific techniques
that are likely to produce quantified and, if possible, generalized conclusions.

According to Elliot’s statements it can be said that, each approach can be useful
to researchers, but it is necessary to know each one appropriately, its strengths,
and its weaknesses, in order to bring out just the best for the research, and
avoid making mistakes, such as the use of the time when collecting data, the
way of testing or trying materials in the context and also with the population,
among others factors. Nevertheless, in order to understand a little more about
the approaches concept, and more exactly the action research and the
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qualitative approach chosen to do this project l possible, it was necessary to go
deeply about it and bring out Burns’ (1999), theory.

According to Elliot (1991), the researchers adopt a qualitative perspective when
they want to understand individual’s perceptions of the world. But, at the same
time the author suggests that there is a doubt about the social facts that exist
and he also questions whether a “scientific” approach can be used when dealing
with human beings. Although, the author claims that, there are occasions when
qualitative researchers draw on quantitative techniques, and vice versa.

All in all, Elliot (1991), says that classifying an approach as quantitative or
qualitative, ethnographic, survey, action research or whatever, does not mean
that once an approach has been selected, the researcher may not move from
the methods normally associated with the style, that each approach has its
strengths and its weaknesses and that each one is particularly suitable for a
particular context. Additionally, the author says that the approach adopted and
the selected methods for data collection will depend on the nature of the inquiry
and the type of required information.

As part of the research that was carried out through the teaching practice, one
of the best descriptions that researchers found about qualitative approach and
its characteristics was suggested by Anne Burns (1999), who describes
qualitative approach with the following listed issues:
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The aim of qualitative approaches is to offer descriptions, interpretations and
clarifications of naturalistic social context.

Thus, in contrast to formulating,

testing and conforming or disconfirming hypotheses, qualitative research draws
on the data collected by the research to make sense of the human behaviour
within the research context. The researcher treats the context as it occurs
naturalistically and no attempt is made to control the variables operating in the
context as these may be the very sources of unexpected or unforeseen
interpretations. Observation and the emerging descriptions and insights of the
researchers themselves become an important aspect of the research findings.
The emphasis is on `rich´ data collection with extensive explanations and details
being provided on the contexts and participants in the research, which are
sometimes referred to as `thick´ descriptions.

¾ Q.A. encompasses socially subjective and relative interpretations of
phenomena.
¾ It draws on data to develop and refine hypotheses.
¾ Q.A. interprets human behaviour from participants’ perspectives.
¾ It also explores naturalistic cultural settings without controlling variables.
¾ The Qualitative Approach gathers “rich” data and interprets them through
“thick” description and analysis.
¾ Q.A. ensures validity through multiple data sources.
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¾ It does not seek to generalise beyond the research context.
¾ The Q.A. focuses on the processes as well as the outcomes of research.

Another author who has defined qualitative research is Pertegas (2002), who
described it as an inductive method that avoids quantification, where
researchers make narrative registers about the phenomenon that is studied
through techniques such as the participant observation, and non structured
interviews. The author emphasizes about the differences between qualitative
and quantitative research, stressing on a fundamental aspect; The qualitative
research tries the association or relation among quantified variables, and he
qualitative research in structural and situational context, trying to identify the
realities deep nature, the quantitative tries to determine the association force or
correlation among variables, the objectivity of the results through a sample or
prove, to do inference to the population where the prove come from.

In order to conclude, and based on Burns’ (1999) definition, it can be said that
qualitative approach, may be helpful, for the researchers, as well as the
population involved in it, with the purpose of solving different previously
identified problems, in the classroom. It can be possible, because the qualitative
approach let teachers and learners to involve themselves into real situations,
where they can be analyzed on their own behaviours in order to improve
weaknesses, and increasing strengths.
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5.2. Methodological design

5.2.1. Action research

It was necessary to take into account, innumerable definitions of action research
that have been proposed over the years. There was found a small selection of
those definitions, grouped by Burns (1999) describing the most important
authors’ definitions.

One of the first linguist who talked about action research, was Hodgkinson
(1957), who said that it is a direct and logical outcome of the progressive
position, it means that, after showing children how to work together to solve their
problems, the next step was for teachers to adopt the methods they had been
teaching their children, and learn to solve their own problems co-operatively. In
order to complement the previous definition, Rapoport (1970), described action
research as it that aims to contribute both to the practical concerns of people in
an immediate problematic situation and to the goals of social science by joint
collaboration within a mutually acceptable ethical framework.

In the same way, action research was described by Hasley (1972), as a smallscale intervention in the functioning of the real world and a close examination of
the effects of such intervention. Along the years, Bogdan & Biklen (1982),
described action research as the systematic collection of information that is
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designed to bring about a social change. On the other hand, Carl & Kemmis
(1986), claimed that action research is simply a form of self-reflective enquiry
undertaken by participants in social situations in order to improve the rationality
and justice of their own practices, their understanding of these practices and the
situations in which the practices are carried out.

Furthermore, Burns (1994), suggested the action research as the application of
fact finding to practical problem solving in a social situation with a view to
improving the quality of action within it, involving the collaboration and cooperation of researchers, practitioners and laymen.

According to Richards & Lockhart (1994), the action research, is the
implementation of an action plan designed to bring about changes in some
aspect of the teacher’s class with subsequent monitoring of the effects of the
motivation. They said that this approach typically involves small-scale
investigative projects in the teacher’s own classroom, and consists of a number
of phases which often recur in cycles.

It was not very different the definition of action research given by Wallance
(1998), who said that, the systematically data collection on teachers’ everyday
practice and analysing it in order to come to solve to some decisions about what
the future practice should be, is essentially what he referred as action research.

70

He designed a cycle that was called “reflective cycle” in order to follow each
action research step.

In teaching practices, most of the teachers feel as a necessary action, to start
reflecting about classroom events, such as both, students’ and teachers’ beliefs,
attitudes, assumptions. After this, it is necessary a reflection about those
practices in order to find out if any problematic situation is coming up, if it, it is
mandatory to manage the most appropriate instrument of data collection in order
to work on a problem-solving action. This reflection on teachers’ professional
practice can be focused in different ways and analysed through a qualitative
approach that is called action research11.

To carry out this project, the researchers took into account Burns’ concept about
action research (Burns, 1999), because she presents a clear way to develop
each one of the cycles. She described eleven important phases of classroom
investigation and focus specific attention on each step as well as for teachers as
for students. She proposed a schema or framework for the processes of action
research; she worked with definitions given along the years by authors and
linguistics providing concepts and contrasts among them that can help to take
advantage of actions research as much as possible. Burns (1999) also

11

This paragraph must be taken into account as a simple definition given by the researchers of

this project after reading several authors and linguistics who better described the sense and
goal of action research.
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describes each phase according to Harmey (1996) and she illustrates by
examples each one. Thus, all involved in her research is called collaborative
action research and it is described by her:

|“As a way of monitoring school-based changes in programming and
class organisation”

The phases that are presented below, are exactly written as Burns (1999)
described them, thus, it is important to take into account that given examples are
part of her research and what she pretends is to give teachers a way to develop
each phase.

5.2.2. Research phases

5.2.2.1. Exploring

This phase is a very open-ended and uncertain phase where teachers “feel their
way” into the research questions, it involves identifying and agreeing upon a
general idea or issue of interest to the group it is a starting point for undertaking
some initial action, such as documenting your general observations of the
situation, in order to clarify your understandings about the issue or problem and
to bring these back to the group. It may also involve doing some reading of
recent articles or books to obtain ideas for research.
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5.2.2.2. Identifying

This phase involves a “fact finding” process which enables the researchers to
refine their ideas about the general focus area and to prepare for more
systematic investigation. At this stage, a short period of time is spent recording
or documenting observations which relate to the research area in broad and
relatively unfocused way. This process helps clarify the nature of the situation
and to suggest further action.

5.2.2.3. Planning

This phase involves a “fact finding” process which enables the researchers to
refine their ideas about the general focus area and to prepare for more
systematic investigation. At this stage, a short period of time is spent recording
or documenting observations which relate to the research area in broad and
relatively unfocused way. This process helps clarify the nature of the situation
and to suggest further action.

5.2.2.4. Collecting Data

During this period, the procedures selected for collecting data are developed
and put into action. These might not be the only data gathering events, but this
period begins the process of going more deeply into the issue being researched.
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The teachers in Burns’ example developed a number of new activities for
students to set up and it was called “an enrichment programme” of
communicative activities, using games such as monopoly, alphabet snap, happy
families and bingo, and “fun” excursions with shared activities and a shared
lunch. In all these activities the focus was on students interacting much more in
groups than would normally have occurred. They employed a number of
methods to collect data on the students’ interactions.

5.2.2.5. Analyzing/ Reflecting

In Kemmis & Mc Taggart’s model, analyzing is not treated as a separate
component of action research. However, in Burns’ (1999) experience, close
analysis of data is often the stimulus for reflection so that these two elements
become conflated. This phase is there before considered as a combination of
both analysis and reflection. At this stage, the data are analyzed using a
systematic process of analysis and interpretation according to agreed criteria.

5.2.2.6. Hypothesizing/ Speculating

In this phase, teachers may be in a position to draw out hypotheses or
predictions about what is likely to occur, for example, in students’ learning,
classroom behaviour or progress. These hypotheses are based on the data that
have been collected to this point, on their analysis and on the reflections that
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have arisen from the analysis. The hypotheses may form the basis for further
action to test them out.

5.2.2.7. Interviewing

This phase involves changing classroom approaches or practices in response to
the hypotheses one has made. It may involve some further deliberate
experimenting with different or non-usual teaching methods or testing out
developing hunches or predictions by more formal means, such as giving
students a test or repeating an activity previously administered to compare the
results.

5.2.2.8. Observing

This phase is about to observe the outcomes of the intervention and reflecting
on its effectiveness. This involves a new set of teaching strategies and activities
and a recycling back into a period of further data collection. The teacher
continued to develop new strategies for teaching and to collect data
systematically on the outcomes of their interventions.
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5.2.2.9. Reporting

This phase involves articulating the activities, data collection and results that
have come out of the research process within the research group. Verbalising
these activities through discussion results in “problematising” the analyses and
observations by extending and critiquing them with other members of the
research community.

5.2.2.10. Writing

This is a “summative” phase where the research question, the strategies
developed, the process of the research, and the analyses and results observed
are drawn together by writing up an account in a report or article. This is a very
important phase as it aims to ensure that the research has a change of being
disseminated to others, rather than remaining as a private or isolated activity. It
makes the research accessible to other teachers or researchers who wish to
read about teaching issues similar to their own or to find out what teachers can
do about particular classroom problems.

5.2.2.11. Presenting

This phase also aims at ensuring that the research is presented to a wider
audience. It involves giving more formal presentations about the research than
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those that take place in group discussions. These talks can be given to a
number of interested audiences, for example at staff meetings or to professional
association workshops.

5.2.3. Population and context

The research took place in an institution called F.A.S.E. (Fundación Alianza
Social Educativa) that is an institution for informal education for the community
that has less economic possibilities for a further education in languages. The
teachers, who work there, are from different universities as La Salle, whose
work is part of their pedagogical practicum. The registration to the courses at
this foundation is cheap, and people have to pay a cheap enrolment.

The population who attend are from different ages; children, adolescents and
adults. The institution, offers five English levels.

The target population for this research was adult students whose ages ranged
from twenty-five to sixty-five years old. Those students were in fourth and fifth
level, this project worked with twenty-five students registered in the English
class.
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5.3. Collecting data instruments

5.3.1. Observation

Taking into account collecting data techniques and their descriptions, it was
selected observation as the most important method used for data collection
during this research. According to Burns (1999); who defined observation as
taking regular and conscious notice of classroom actions and occurrences which
are particularly relevant to the issues or topics being investigated which is also
referred to use procedures that ensure that collected information provides a
sound basis for answering research questions and supporting the interpretations
that are reached. It means that the researchers taught the class, but at the
same time they observed directly the population. As Burns (1999) suggested,
the population became members of the context and participate in its culture and
activities. In this research, the researchers took a participant role; it means that
they were involved in the research as well as the population.

By the other hand, Guba (1998), said that observations maximizes the inquirers’
ability to grasp motives, beliefs, concerns, interest, unconscious behavior,
custom, and the like; that observation allows the inquirer to see the world as his
subjects see it, to live in their time frames, to capture the phenomenon in and on
its own terms, and to grasp the culture in its own natural, ongoing environment.
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According to Burns (1999), it can be said that, observation is more than just
looking and seeing, that the task is to be able to understand real situations,
where population are involved, analyzing events, making descriptions of
observable characters, stages, judgments upon what researchers see,
interpreting them, in order to make appropriate changes that let the success of
the purpose. During this research, observation was in general focused on the
teachers’ development in order to pay attention to the techniques used during
the practice, but also the management procedures, in particular by the students’
performance, the way they worked, the way they interacted, the way they
responded to the teaching practice and in general students’ behaviours.

Since the first activity to the last, both, teachers and adult students developed in
the classroom, it was observed the students reaction towards the authentic
materials used during the research, it meant, the way they reacted, their
pronunciation, fluency speaking, affective factors that could intervene during the
practice, the interaction effect, and clustering work; all that in order to identify the
most relevant aspect that could help them to solve their speaking skill weakness
and previously identified.

At the beginning it was brought to the classroom

different materials from the ones students were used, it meant that it was
observed their reaction, for instance, emotions, expectations, and desires to
achieve the classes’ requirements. It was one of the impressions that could be
observed and that gave researchers signs that the material that will be used,
could give good results, even so, its management was appropriately. On the
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other hand, the purpose when bringing authentic materials to the classroom was
that the students could face to real English to use in real context, students have
the idea that working with authentic materials could help them to learn new
vocabulary different from the academic one that they usually found in design
materials.

5.3.2. Journals

Burns (1999), suggested that journals can be utilized as a way of documenting
and analyzing issues and themes already identified as the main purpose of the
research, or alternatively, as a useful way of finding a clear focus of the research
in the initial stages. The cumulative effect of recording observation and
reflections through journals is very illuminating as over time they build a picture
of classroom participants and interactions and provide a record of the processes
of problematic and elucidating the teaching and learning issued. Moreover,
Burns (1999) proposed that classroom events, behavior and reflections
collected, in this way, can be written up later when there is more time to
describe, interpret and reflect upon the events. At the same time, Burns (1999)
suggested that events should be register as soon as possible after they occur,
so that they remain fresh an can be reconstructed more accurately.

In order to keep accounts of perceptions as well as critical events or issues
which surfaced in the classroom, it was necessary since the very beginning of
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the research, to use the journal; in it, was written everything considered as
relevant data for the study, such as personal interpretations, reactions, reflection
and explanation. After each teaching practice, it was necessary to take notes
about students’ attitudes, their personal performance, everything which could be
helpful to get more specific data in order to concrete when reflecting their
learning process.

During the research, the journal played an important role because, after every
activity in which the authentic materials were used, and after previous
observation, it was possible to register in the journal the students and teachers`
reactions, at the same time when making triangulation, it let to reflect about the
possible ways that let the whole group in a collaborative form to help those
students that had more difficulties when speaking, so, it was useful also when
facing every weakness that were there, for example when a group of the
students had lack of confidence when speaking, it was necessary to ask those
students to chose the partner with they were feeling safety and confidence to
speak; after this it was possible to see that the journal really worked, that it let to
advance, correcting and modifying the things that were not working.

5.3.3. Video recording

Burns (1999), said about the video recording that is a technique for capturing in
detail naturalistic interactions and verbatim utterances. That, used in the
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classroom, could be a very valuable source of accurate information on patterns
of interactional behavior which may not be obvious during the actual teaching
process.

Moreover, she considered invaluable the video recording when

assisting teachers’ researchers, when

reflecting on the implicit beliefs,

classroom processes. At the same time, Burns said that, recording can be used
to obtain general observation and impressions of the classroom or alternatively
to focus on specific concerns such pair work interactions, and the amount of
learners talk generated through particular activities, or the analysis of critical
incidents. Furthermore, Burns (1999) argued that, a video recording can
encompass a greater range of both verbal and non-verbal behavior, such as
facial expressions, board writing and settings, that a broad range of interactional
patterns and behaviours are therefore available for constant review, that allows
the identification of the possible causes of problems, as well as the areas that
are promoting learning, in a more holistic way than is possible through audio
recording.

To carry out this study, since the very beginning until the end, and as a powerful
data technique, the video was useful when analyzing teachers and learners
performing, because it gave the opportunity to check many times different
events and aspects in the classroom, after analyzing the recorded material, it
can be observed, reflected, and later made decisions easily about the changes
considered relevant, in order to solve the problematic detected. Sometimes
there was not enough time to make notes about everything that happened in the
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classroom, and as much as it was tried, it was impossible to perceive the whole
students’ attitudes, or response towards the practicum, so it was in those cases
when a video became very necessary. Apart of that, when the students watched
themselves in the video, they could correct their own mistakes without the
teachers’ suggestion.

The video was used the major part of the research,

especially when there were a new authentic material, at the beginning and at the
end of each activity, in order to record as the main reaction of the students, as
the result of each activity.

5.4. Process of analysis

According to Burns (1999), the data analysis involves moving away from the
“action” components of the cycle where the main focus is on planning and
acting, to the “research” aspects, where the focus changes to more systematic
observing and reflecting. This analysis is a process that consists of five stages
which are described as Burns did.

Stage 1: Assembling the Data
This stage is the first step to assemble the data that has been collected over the
period

of

the

research:

Field

notes,

journals

entries,

questionnaires,

observations and audio and video recording. It let the researchers go back to the
initial question in order to reread the data, which can be scanned, first of all in a
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general way in order to begin the process of more detailed analysis by bringing
up possible patterns which can be adapted or added to the proceed.
Based on this, the researchers at F.A.S.E., used three collecting data
instruments: observation, journals and video recording12; they also went back to
the initial research question in order to take it into account when using the
collecting data techniques because the main objective was to gather information
related to the use of the authentic materials to improve on the English speaking
skill of adult students at this institution.

Stage 2: Coding the Data
Burns pointed that, on this stage and once there has been some over all
examination of the data, categories or codes can be developed to identify
patterns more specifically. She also claimed that coding is a process of
attempting to reduce the large amount of data that may be collected to more
manageable categories of concepts, themes, or types.
According to the previous description, the researchers at F.A.S.E established
the following coding data categories in order to look for specifically patterns
related to the speaking skill, which could make the research possible and viable.
Those categories were:
¾ Lack of vocabulary
¾ Lack of confidence

12

Further information, see COLLECTING DATA TECHNIQUES.
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¾ Pronunciation influenced by Spanish language
¾ Students’ attitudes towards the use of authentic materials
¾ Pronunciation mistakes
¾ Fluency
Stage 3: Comparing the data
Burns also said that once the data have been categorised in some way,
comparisons can be made to see whether themes or patterns are repeated or
developed across different data gathering techniques. She claimed that, the
main aim at this stage is to describe and display the data rather than to interpret
or explain them.

At this stage at F.A.S.E., the researchers evidenced when triangulating the three
collecting data techniques, that frequency of occurrences were related to the
speaking skill, so that, they selected the previously listed coding data categories.

Stage 4: Building interpretations
What Burns proposed at this stage was that, describing, categorising, coding
and comparing, must be placed as a second issue, because this stage demands
a certain amount of creating thinking as it is concerned with articulating
underline concept and developing the theories about why particular patterns of
behaviours, interactions or attitudes have emerged.
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At this stage the researchers started to join the theoretical framework to
particular patterns and behaviours that came up, to find theoretical bases that
lead them to conclude the research and answer the initial question.

Stage 5: Reporting the outcomes
Finally, Burns said that, this final stage involves the presentation of the research
for others, which can be reported in various ways. She also said that, a major
consideration is to ensure that the report sets out the major process of it; and
that the findings and outcomes are well supported with examples from the data.
Base on this, the researchers showed the outcomes that emerged of this
research which were evidenced during English classes at F.A.S.E.

Those

outcomes will be reported in this project in order to be presented to future
researchers as the basis to continue working with authentic materials.

5.4.1. Analysis categories

As it was said before when it was referring the categories of analysis, Burns,
used the term “coding data” when talking about the data analysis stages. She
pointed that those categories are used to identify specific patterns, in order to
simplify the analysing process of the research. At stage two of the processes of
analysis, there were listed the following analysis categories (coding data): Lack
of vocabulary, Lack of confidence, Pronunciation influenced by Spanish
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language,

Students’

attitude

towards

the

use

of

authentic

materials,

pronunciation mistakes and fluency.

5.4.2. Triangulation

According to Burns, triangulation is a technique to test out the trustworthiness of
the data and is also used to encourage ongoing reflections as a part of the
process of data analysis. Based on Burns, triangulation is one of the most
commonly used and best known ways of checking for validity. She also claimed
that the aim of triangulation is to gather multiple perspectives on the situation
being studied.

On the other hand, Silverman (1993), defined triangulation as:
“Comparing different kinds of data (e.g quantitative and qualitative) and
different methods (e.g. observation and interviews) to see whether they
corroborate one another...this form of comparison, called triangulation,
derives from navigation, where different bearings give the correct position
of an object.”

Differently, contemporary writers on action research, as Elliot and Adelman
(1976) described triangulation in action research as follow:
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“Triangulation involves gathering accounts of a teaching situation from
three quite different points of view; namely those of the teacher, his
pupils, and a participant observed”.

The triangulation, in this project, helped the teachers to identify the most
relevant aspects that they three have in common, so that, they could concluded
the six analysis categories that were going to be used. Triangulation, then, was
used in this research as Burns used it as “one of the most commonly used and
best known ways of checking for validity”.

The researchers of this project,

decided to triangulate three instruments that were: observation, journals and
video recording.

6. APPLYING ACTION RESEARCH PHASES

6.1. Exploring phase

According to the description Burns did of this phase, the researchers of this
project that was developed at F.A.S.E., found that adult students of the English
course of fourth and fifth level, had difficulties when speaking in front of the
classmates and when answering simple questions. They also got confused and
nervous, and they were afraid of speaking; those difficulties were evidenced
when the teachers started the first class. In this class, they developed an activity
in which students had to listen to a recorded article about “cycling” that is a
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common sport in London. After the students listened to the recording, they were
asked questions such as:

¾ What was the main idea they got from it?
¾ What kind of sport was mentioned in the listening?
¾ What were the words they completely understood?

They answered the questions in a collaborative way and each student
complemented the answer that another student gave and so on.

After this, it was asked each student to give their points of view about the use of
the bicycle in Colombia, and at the same time, how they could contribute to stop
the global warming and problems related to the environment.

In general the group participated actively because the topic concerned to
everyone. Despite that, students were not able to speak fluently, so that they
had to use the Spanish language to complement and finish the idea. For
example they said:

¾ ”The use of the car “acelera” the contamination process, and the “ozon cap”
is damaged”.
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¾ “People is not conscious about the “daño” that doing to the planet with the
car use”.
¾ “I go to the “cicloruta” all the Sundays”.
¾ “Is very dangerous to go for the “cicloruta” in Bogota, because the “choferes”
are very “agresives”.
On the other hand, when it was asked each student to talk individually about the
topic and give some points of view, it was evidenced in some of them the lack of
confidence they had when using the English language. It was noticed when
talking about the topic proposed, that most of the students had to ask to other
classmates for help in order to feel supported.

Another point was that, when students wanted to talk, or to express their ideas,
they previously asked the teacher about the right way to say the words in order
to avoid pronunciation mistakes.

There was also a second activity planned for the first class; it consisted of giving
the students a guide about famous places to visit in London. The students had
to read them and present them, talking about the place they had. They were
organized in groups of four, and it was giving fifteen minutes to prepare the
activity. The teachers gave the students some patterns to take into account
when presenting their topic such as:
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¾ “The topic”,
¾ “geographic location”,
¾ “relevance”,
¾ “History the place involved”.
¾ Importance of this place to London citizens.

During this activity, some of the groups showed themselves confidence when
talking in front of the classmates. Some others read the whole article but making
a lot of pronunciation mistakes. For example, in the first presentation students
said:

¾ “The tower bridge, is a masterpiece of “arquitect” engineering of Victor.
¾ “The angel of eros” because “pically” circus in London Babylon, is like a
circus, where they show the history of Rome.

Another group used the Spanish grammar structure when expressing their ideas
and also they stopped after reading each phrase because they did not have
enough words to complement their ideas, they also repeated a word in enlgish
because of their lack of vocabulary.

¾ Student A: “Because this was a place very very very, exclusive in this town
and for this it lose, lose category.”
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6.2. Identifying phase

Taking into account that journals, according to Burns (1999), are used to
document and analyse issues and themes already identified in the classroom,
the teachers used them to register each event that was happening in the
classes. So that, it helped teachers to interpret and reflect upon the events that
happened during the first class. When teachers wrote about the first class, it was
noticed that a general reflection was related to the speaking skill, the issues
each teacher had in common were:

¾ The group showed difficulty when speaking in front of others, so they had to
use Spanish words to complete their ideas.
¾ Students did not have enough vocabulary to express their own opinions.
¾ Many students asked the teachers to help them with the pronunciation, in
order to avoid being criticized by students that had a better English speaking
level.
¾ Despite the students were not in a basic level, they did not use the English
language they learnt because the lack of confidence.

In order to overcome the previous problems, it was necessary to start looking for
a design that could help teachers and students to solve those problems, and
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also a design that could help the teachers to improve on their teaching practices,
so that, it was chosen action research as the one which contains several
characteristics of what researchers wanted to achieve. Besides, the teachers
asked themselves some questions:

¾ What kind of activities could be implemented to help students to avoid the
use of Spanish when speaking?
¾ What kind of strategies could be applied to increase students’ vocabulary?
¾ What kind of activities could be used in order to improve students’
pronunciation?
¾ What kind of materials could be used to make students feel comfortable in
classes?

The teachers considered that implanting authentic materials in the class
activities would be a good way to help students overcome their speaking
problems, by using them; students will be able to get new vocabulary and also to
practise native pronunciation when listening (songs, movies, videos).

6.3. Planning phase

After the previous observation and identification of the main students´
weaknesses when speaking English, and as it was already said, was chosen
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action research as the appropriate method to carry out this project, on the other
hand was selected a bank of authentic materials, as it was said by Nunan
(1999), who described the authentic materials as the spoken or written language
data, that have been produce in the course of genuine communication, at not
specifically written for purpose of language teaching such as: songs, short,
videos, movies, and newspapers, in the same way Nunan and Miller, defined
authentic materials which were not created or edited expressly for language
learners.

So, in that way, it was organized five groups of four students which

was assigned an European country, (the organization of the groups was chose
by the students, in order to them feel comfortable), the students must present to
their classmate, every country, taking into account its culture and civilization; it
was asked them when performing, they must use authentic materials such as
songs, pictures, maps, videos, among others. The purpose of that activity was
to observe the progress that the students could have, at the same time their
performance and attitudes towards the materials, as the groups they were
working with, in order to make decisions about its use or a change of material.
After this planned activity, it was selected another authentic material that was a
song “red, red wine” which purpose was to learn new vocabulary, and stressed
on the pronunciation that in that case was made by a native speaker “singers”,
at the same time as warming up of activity, was asked the students their point of
view about alcoholic problematic, that exercise in order to identify speaking
weaknesses. Continuing the plan of action, it was developed an activity with
pictures about the Nazis’ Holocaust, the classroom were organized by equal
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groups, the teachers asked them to talk about the picture and recognize the
historical period it was on; students were asked to talk about it and main of them
did it well; after that, the teachers did an activity about the same topic, but now
giving to each group a word, so they had to represent an action to make the rest
of the students to guess what was the word. The purpose of that activity was
that through the performing, the students could use the vocabulary when
representing a word making drawing or just performing a scene. They made
their best to make the topic clear to understand.

Following the planning of action was chosen a movie “American history x” which
was subtitled, in order to the students gather new vocabulary used in real
context, at the same time, let them to practice pronunciation; at the end of the
movie, was asked to the students to organized by groups, they could chose their
partners; the aim of this activity was sharing their opinions about the movie,
putting in practice the new vocabulary. After the movie activity, it was brought to
the classroom a video about the global warming “save the earth” during this
activity, the students had to watch the video, which had subtitles to facilitate its
understanding, the topic of the video was about the damage and changes that
Earth have been suffering because the human actions, the idea was the
students to debate the topic, having a critical position and giving possible
alternatives that served to decelerate the process of the global warming, taking
them as a part of the solution, in order to be conscious about the responsibility
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that everyone would assumed; at the same time it was given lexical tools in
order to incorporate new vocabulary making easier their essays.

6.4. Collecting data phase

According to the planning, the researches noticed that it was necessary to
analyze the information collected from the three instruments such as: Video,
journals and observations, before, during and after the class development; so
that, they decided to gather all the data taken from those sources.

Related to the video recording, Burns (1999) said that it is a technique for
capturing in detail naturalistic interactions and verbatim utterances. The video
recording at F.A.S.E was used to gather information such as: students
introductions, presentations related to famous places to visit in London and
presentations related to any European Country. It was used then, the recording
when students talked about those main aspects mentioned before, in different
moments of the classes development; there were established the following
coding categories for analyzing data to observe and plan new kinds of activities
based on the authentic materials, for the weaknesses found.

As it was

proposed by Burns, those categories are used to identify specific patterns, in
order to simplify the analysing process of the research.
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The coding data for analysing were: Lack of confidence, Pronunciation
influenced by Spanish language, Students’ attitude towards the use of authentic
materials, pronunciation mistakes and fluency.

Related to the lack of confidence, it was noticed that some students in the group
had a problem with the self-confidence when speaking in English; they got
nervous and hesitated what they were going to say. The coding data related to
the English pronunciation was established after listening to sentences like these:

Student A: my, expectation, is to increase my listening, and to speak to mas
fluently. I think is very important to spoke in this, to another person, to
understand. I can answer to the other person, it that. is important to know other
cultural of the world, ammm, ahh like this. ahhh, and I think the English can I,
help me, in the word apply it our English level, our self lives.

Student M: Yes, ahh, no more, ahh, en especial. (1) my /profession is a “como
se dice vendedora?” because it is very, very important, ahhh, speak with the
people, ehh, como es. I’m after the class; ehhh ahh como es que es domingo?
yes, Sunday. practice, osea, I ´m not sport, ahhhh, ehhh Minuto de Dios, hola
si, hasta eso se me olvido,

Student O: I´m for learning English is I want to learn English because is
important

for

my

student,

and

for

learn

vocabulary.

like

the
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vocaa…vocaaa…bulary

ehh, I love the English because is a is perfect, so

beauty, and I ehh want, can speak with a person that speak so good. (6) is
important to learn English because youuu don’t can, you can, eh to

arrive

without other language. (10) I’m twenty one years old, my profession is I’m
mechanical engineer, working con computadores.

Based on the categories chosen, and the data analysis done through the videos,
the problem was related to the speaking skill.

Other instruments for collecting data were the journals, because they

can be

utilized as a way of documenting and analyzing issues and themes already
identified as the main purpose of the research, or alternatively, as a useful way
of finding a clear focus of the research in the initial stages, according to Burns.
In their journals then, the researchers described each class in three different
stages: Class Description, Reflection, and Course of action.

The journals helped to the researches to find weaknesses the group of students
had and also to red their reflections related to the classroom management,
activities done by students and teachers, uses of the authentic materials and
also recommendations or suggestions to do it.
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Based on this, it can be said that the journals were always a feedback for each
teacher, which helped them to improve on their own practices based on their
experiences.

Finally, another instrument that the researchers always used in the classes in
order to collect information, were the observations. The observations did in the
classes, took place following the definition about them given by Burns, which
defined the observations as a taking regular and conscious notice of classroom
actions and occurrences which are particularly relevant to the issues or topics
being investigated which is also referred to use procedures that ensure that
collected information provides a sound basis for answering research questions
and supporting the interpretations that are reached.

The researches then, used the observations of their classes, in order to notice
that students got motivated when working with the authentic materials and also
that the older women in the group lost step by step their afraid of making
mistakes when using the English language.

After this, it can be said that all the instruments chosen to collect information
were appropriate to record students and teachers` performance in the class
activities and also to improve their own practices by the continuous reflection
before and after using the authentic materials.
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6.5. Analysing/ reflecting phase

¾ This phase was used to analyse, through the triangulation of the six coding
data categories (analysis categories) that were: Lack of vocabulary, Lack of
confidence, pronunciation influenced by Spanish language, students’
attitudes towards the use of authentic materials, pronunciation mistakes,
Fluency, and the three collecting data instruments that were: observations.
Through this analysis it evidenced some examples during different class
activities such us:
Coding data categories/
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When triangulating, teachers reflected on the several students’ weaknesses that
were evidenced, so that, the researchers decided to work on each coding the
data analysis through motivation with the use of authentic materials,
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pronunciation improvement being helped by A.M. too, and the difficulties already
described.

6.6. Hypothesising/ speculating phase

According to Burn (1999), in this phase, researchers may be in a position to
draw hypotheses or predictions about what occurred in student’s learning,
classroom behaviours or progress. Base on that, it can be said that, it was
noticed that students at F.A.S.E. showed significant changes on the weakness
that the researchers had identified at the beginning of the project. When
developing the Europe countries presentations, the whole classmate seemed
interested in the activities; everyone organized the classroom didactically,
bringing a lot of resources that could help their performance; the effort they done
was significant, because they were conscious that there was an excellent
opportunity to improve their weaknesses, for example when speaking about
some aspect of the presentation, they focused by themselves on the main
weakness in order to improve it. On the other hand, during the red, red wine
“song” activity, students were very enthusiastic, everyone played an important
role inside the classroom when performing the activity, more specific when
singing the song, they memorised the new words fast and at the moment they
were asked for the general meaning of the song, everybody participated in a
right way. Apart of that, when students watched the movie “American History X”,
their reaction towards the activity were incredible, during the first part, everybody
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paid attention about the new vocabulary, pronunciation, as the message that the
movie left, during the second part, they brought to the classroom critical position
about the content of the film, but at the same time, to express their ideas, they
used the same vocabulary that was in the movie. Later, when they watched the
video about “global warming” they took the subtitles from the video, in order to
get new vocabulary; it was used when they were giving their point of view about
the current earth climatic changes, after the video, was asked the students to
work by groups of five, every group received a picture about the most relevant
situation about the polar bear situation, each group will present to the rest of the
classmates their points of view and the feasible solution to the problematic given
in the picture; this activity in order to students express their point of view taking
into account the vocabulary just learnt. Base on that activity, is important to
stand out the improvement that most of students had when performing their
presentation, there was noticed that they felt confidence when speaking in front
of the classmates; for example the group of those students that at the beginning
of the research were afraid of speak in English, or had difficulty to find the words
to express their ideas, at the end of project, showed important changes; or for
example when they were given a picture, and the teacher explained them about
the Nazis’ Holocaust, during the exercise, the teacher gave each group a word
about the topic previously explained, so they had to represent an action to make
the rest of the students to guess what was the word, the result of that exercise
was good, they had to think and also they were prized with happy or sad faces if
the answer had coherence and also the grammar structure of the phrase.
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Events like that let see that students were motivated by the materials they were
using, this statement can be supported by Melvin and Stout (1987) research
about authentic materials, when they found that, authentic materials increase
students learning motivation, on the other hand, Nunan (1999) also claim that
A.Ms, help students motivation by bringing the content and the subject matter to
life for them, and enable them make the important connections between the
classroom world and the world beyond it; that in adults students for example, it
is needed to be able to see the immediate relevance of what they do in the
classroom to what they need to do outside it, and that in real-life material treated
realistically, that makes a connection between content to learn language and
content to learn culture.

On the other hand the progress that students

evidenced during the activities, let see that teachers, students and authentic
materials played an important role in the classroom, that each one cannot work
by itself, that it is necessary everyone performing as a team in order to get goals
proposed previously.

6.7. Intervening phase

According to the use given to the authentic materials, the researchers found
them useful to work different weaknesses the group had; based on this, the
coding data (that were mainly done based on the weaknesses found), could be
worked through a specific activity such as:
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¾ Fluency and lack of confidence: Despite the older women were afraid of
speaking when the first activities took place, the researches noticed that
students not also were afraid of making mistakes, but also they got confused
and nervous; so that it was planned a variety of activities.The first one was
related to work on this problem. So that, the activities that it involved were:

A song called “Red red wine”, and a variety of slangs, and sayings to learn and
use in different context that the song promoted. The activities took place in this
way, according to the journal:

“On October the 11th 2008, as warming up for the class, teacher divided the
students into three groups. On group agreed consumption of alcohol to forget
a love grief, other group did not, and the other one had both points of view.
The teacher presented to the students a guide that contained a picture of a
couple, and then, in other picture, the same couple appeared arguing each
other and finally the man appeared drinking a cup of wine. So the students
guessed what the problem between the couple was and also they answered
some the questions of the guide by orally; then the teacher used an authentic
material, this was a song called “Red, red wine” by UB40. She played the
song and asked the students to copy what they understood from its lyrics.
Students then, copied what they understood and then looked for the
definitions in their dictionary. Later on, the song was repeated till students
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almost learn it and finally it was given to students a chart where students had
to put into practice the slangs and sayings the song had.”

As it was seen in the activity described, the researches worked on giving
students the enough tools to pronounce, practice and use in different context the
vocabulary that a song brought.

It was also given to students the following chart, in order to practice the use of
the new vocabulary creating new sentences:

NEW VOCABULARY FROM THE SONG “RED, RED WINE” BY UB- 40
VOCABULARY

IT MEANS...

“I'd have sworn”
“keep me rocking”
“you give me whole heap of zing”
“like a blessing from above”
“help me clear up my mind”
“monkey get choke”
“Make no fuss just stick with us.”

After this class the students and also the teachers, used the vocabulary in the
class activities remembering meanings to complement the ideas.
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In this case it can be seen the use given to the Authentic materials, as teaching
materials, which according to Tomlinson (1998), attempt to diminish the level of
difficulty when accessing the linguistic aspects of the target language, and also
the teaching materials are vital resources because they stimulate and develop
students’ linguistic skills, in this case, they were used to promote students
interactions, to participate and to be able to loose their afraid of speaking using
the English language to refer something planned in the class development,
where the improvisation of an orally situation can also mean evaluation of the
students´ oral performance.

Another coding data that researches took into account to plan a second activity,
were:

¾ Pronunciation influenced by Spanish language and Students’ attitudes
towards the use of authentic materials.

Before reading the lesson plan by researches, it was necessary that they took
some characteristics about the age the students were. Related to this, Richards
(2002), referred about the ages aspect during the learning process, arguing that,
who begins learning a second language in early childhood through natural
exposure achieves higher proficiency than those beginning as adults. This
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means that the process plan for adult people when learning something must be
different than the one that could be plan for teenagers or children.

Based on this, the researches wrote the following planning in order to respond to
the learning process related to the student’s age:

“Previously the video, the students from 4th and 5th level, of the English

class

F.A.S.E, will have a warm up with the vocabulary used in the video “Global
Warming”. It will be given to the students, a guide
disasters that global warming has caused
will be: (polar bear environment “thaw”,
(Katrina), among others.
will let the

with

pictures about the

around the world, those pictures
earthquake,

twisters,

hurricane

Those pictures will have the vocabulary below it that

chance to the students to familiarize with. After that, it will be asked

the students their points of view about the pictures and situation reflected. After
this exercise, it will be asked the students to watch the video “Global Warming”
which will take 25´; after the video, students will make four groups by five
students; each

one will have a picture that has the problematic mentioned

in the video, for example: the polar bear situation, each group will present to the
rest of the classmates their points of view and the feasible solution to the
problematic given in the picture. Finally as instrument to measure the result of
the authentic material used during this activity development, it will be given to
each student a text that has 10 questions about the video, the questions will be
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focused on the meaning of the new vocabulary. It will be used this audiovisual
material during two sections.”

In the planning, it can be noticed a sequence followed in the class. The
researches were, step by step, involving the students with the main topic by
presenting different situations related to the global warming and catching the
student’s attention. About this, Tomlinson (1999) pointed about the “impact”
achieved when materials have a noticeable effect on learners that is when
learner’s curiosity, interest and attention are attracted. If this is achieved there is
a better chance that some of the language in the materials will be taken in for
processing.

The results after the third activity application were positives; students participate
more, giving their points of view based on their personal experiences related to
the topics involved in it. Despite the activities and class development, not all the
results were excellent; the older women were still afraid when using English to
present a topic or even talk about their own personal experiences. Related to
this, Oyama (1976) said that, many adults fail to reach native like proficiency in a
second language, and their progress seems to level off at a certain stage, calling
this phenomenon “fossilization” –the permanent cessation of second language
development.
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Based on the previously said related to “fossilization”, the researches
considered that this phenomenon was evidenced when those older women,
manifested:

¾ A strong difficulty to talk about any topic using English language.
¾ Trembling and even cold sweat when talking.
¾ Words confusion, and overall, lack of vocabulary to express their ideas
properly.13

To sum up, it is important to highlight what the main focus of the classes was to
help students to be able to communicate. This was based on the principle that
language is for communication14; taken into account this principle of language
for communication, the objective of the class activities was to development the
“communicative competence”, Nunan (1999).

Finally, researches pointed that for the rest of the group and even for the older
women, the audiovisual authentic material used in the second activity was very
helpful because students participated and they showed themselves enthusiastic
after the activities application, so that it could be answered the question about
the use of authentic materials to encourage students to work. It can be said that,

13

14

This can be seen in the annex related to the video recording: Presenting a topic.

Communicative Approach for Language Teaching – Richards and Rodgers, 2002
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when the teachers use them, found an overall increased motivation to learn in
students, as well as a renewed interest in the subject matter, when students use
that authentic materials for the study of culture in the language classroom,
according to Melvin and Stout (1987).

The third and last activity of the research looked forward to work on the
student’s pronunciation. It was necessary for the researches to take into account
that, when participating students made a large amount of pronunciation
mistakes, so they did not want students to feel afraid of speaking because of the
continuous correction, so that, the communicative approach view for the error
correction was very useful way to see how could they managed those kinds of
correction in the class development; accordingly, Richards and Rodgers (2001)
pointed that, the errors are tolerated since they are natural outcome of the
development of communication skills. Students can have limited linguistic
knowledge and still be successful communicators. Mistakes then, make part of
the process, because they come from the development done by students.

Consequently, the researchers at F.A.S.E started the third activity:
“Based on the students motivation and answers received from the second cycle
related to the materials used to worked, it was decided in the last one (the third
one), to continue working with an audiovisual authentic material; as a result, it
was planned to play a movie in the class called : “American History X” which
tells the story of two brothers, one is drawn into the neo-Nazi movement, and
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showed

problems and conflicts related to: drugs dealers, gang members,

robberies, prison and death. After the movie, students will develop two activities:
one is going to be a brain-storm with words related to the movie, one teacher will
ask some questions in order for them to talk answering them, and another one is
going to be a debate, where students will give their points of view agreeing or
disagreeing and idea given”.

Researchers noticed that the movie was a great tool for students to observe the
real word, as it was said by Penny (1996), who referred to the video as an
excellent source of authentic spoken language material; he reclaimed that, apart
of attractive and motivating, it was flexible: “you can start and stop it, run forward
or back, `freeze` frames in order to talk about them. And there are many good
programmes on the market”.
Consequently, teachers after playing the movie noticed that students were
thinking about those problems and conflicts showed and that they wanted to
give opinions about; some of them gave their point of view in Spanish language,
but most of the cases the students used the English one, as in this example:

For the question, what do you think about the lifestyle Derek had?

Student A: Teacher, como se dice muy duro? Quiero decir, una vida muy dura.
Student B: The life was difficult and very very hard for him.
Student C: Derek suffered a lot and his family too.
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Student D: I think that the life have influence because of others persons.

In examples of students B and C, it can be noticed that students took some
grammar patterns into account when answering; it means that they have
developed some micro skills in oral communication, some of them described by
Richards (2002), and Brown (1994), such as: To produce reduced forms of
words and phrases, to use grammatical word classes (nouns, verbs, and so
on.), systems (e.g., tense, agreement, pluralisation), word order, patters, rules,
and elliptical forms. Those students A and D, showed the problem evidenced
before, lack of vocabulary and also influence of Spanish language to speak.
Even student D had lot of grammar mistakes when answering; he also had
pronunciation mistakes when pronouncing the words.

For the question, what could was the main reason Derek had to be a Nazi?

Student E: I think was because of his family let him a lot, much time in the
streets (hands moving to express better the idea).
Student F: It can be because of the things he wants to live.
Student G: Is because he do many bad things and was no happy in the house,
maybe his family was so hard with him.

In this case we can see how students E and F, used appropriately the language
as it was described in other micro skills of oral communication: Facial features,
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kinesics, “body language”, and other nonverbal cues along with verbal language
in order to convey meanings; student F dealt with language in different verbal
tenses too, demonstrating that both of them have the idea of how to express
themselves using grammar patters of the target language.

After the activities applications, researches could concluded that the use of
authentic materials could help to the classroom development, taking into
account the kind of population is going to be work with, and the guidance the
teachers give to each one of them depending on the skills to work on, to
develop.

The researchers found a great challenge not only to teach but learn themselves,
because as it was said by Martinez (2002), there are also some difficulties when
using authentic materials, such as:

¾ The trick, regardless of the text used, is not to edit and grade the text, but to
grade the task according to your students' abilities. This is for three reasons:
most importantly, it reflects the kind of situation your students may face in an
English speaking environment, it saves you time and energy (more of an
added bonus than a reason) and lastly it encourages and motivates your
students when they can 'conquer' a real text.
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¾ Sometimes the common problem when authentic materials are used is that,
the teacher do not know how to use it, or the teacher has another conception
about the use (they could be, a wasting of time, there is not an educative
purpose behind a song, or a movie) For example: It is no good trying to get
your students fascinated by a text on the latest art movie if they are all fans
of action films. If so, teacher might as well save his/her time and energy and
just use the text book.

For these reasons previously described, researchers found in authentic
materials not only an excellent tool to work on but also a certain grade of
difficulty based on the English level implicit in the materials, that was not always
clear or easy to understand in the real context, mentioned before, that those
kind of materials bring.

6.8. Observing phase

When intervening, it was noticed that each activity had a purpose in order to find
a possible solution to each weakness students evidenced. At this phase, it was
necessary to extract a general idea about the implantation of authentic materials
to help students to improve on their speaking skill. As the proposed activity to
help students to solve their lack of vocabulary, was a song that is an authentic
material, it was observed that doing this activity the students showed the
following attitudes and improvements:
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¾ The warming up activity, which was about talking about the consumption of
alcohol to forget a love grief, was a good activity for them, because the topic
that was going to be taught, was introduced by a discussion about this topic,
and also by asking them questions that made them think, so that the
researchers could evidence their most relevant weaknesses when speaking.
¾ Join to the first activity, was a listening activity. They had to write down all the
complete and coherent words they understood, and then, the teachers made
a contest, it was about writing on the board the right words. Through this
activity, students started to identify words by listening, so that, the
pronunciation they heard was a native one, then, they could complement it
when listening to the pronunciation the teachers did of each word, so that,
students had the opportunity to have two pronunciation styles, so, What if, by
practising with different authentic materials, they finally got the correct
pronunciation of a word, phrase or saying?}
¾ Reading about London’s famous places, the students had the chance to
learn about culture and civilization, so that, by reading, there is just missing
the pronunciation part, that in this case was taught by the teachers. It means
that, if each student has a clear topic, for instance, English culture, what is
missing for the student is a speaking part, that he or she can develop though
the use of authentic materials, in this case, audiovisual material.
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After observing the students’ attitudes towards the use of authentic materials,
and after reflecting on all advantages and disadvantages of using them, it was
set different strategies for the teachers to work on.
¾ Students are able to change the way they pronounce if there is a constant
use of A.M. this, because they can learn the correct pronunciation from
songs or videos for instance.
¾ They need to have a guide to work authentic materials in classes, but
individually, songs and videos are excellent materials for them to practice by
their own.
¾ Authentic materials can be also a tool for learning grammar, but it is
necessary to have an expert’s (English teacher or native speaker) help.

6.9. Reporting phase

Base on the intervening and observing phase of the research it can be said that
through the use of the authentic materials, adults students at F.A.S.E. levels
fourth and fifth, improved their weaknesses in a significant way, this kept
registered in the instruments of the research project, as the observation, journals
and video, in which it was possible to observe, positive changes that students
had since the beginning to the end of the project. Although, it is important to
stress on that these kinds of materials result playful and didactic when teaching
and learning languages, different from the usual educational materials such as
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textbooks, it is necessary to establish previous goals, purposes, focused on the
aim, in what it is tried to improve, to get it, is necessary the use of an appropriate
approach, in this case, action research, which allows the teacher to observe
both the failings of the students and his own ones, this in order to correct
mistakes or changing the materials replacing it by those that facilitate the
learning process, at the same time it result more effectively when there are more
than one researcher observing both teachers and students

behaviours,

attitudes and performing inside the classroom, it let a significant feedback, that
make easy and pleasant the educational labour.

To sum up, it was noticed that through the use of song, lyrics, and videos, the
major of students at F.A.SE, levels fourth and fifth improved as their lack of
vocabulary as their pronunciation. Although it was a little bit difficult for four of
the adults, who had to work harder than the rest of the classmates, but at the
end of the research, they felt motivated, to continue studying English, using
authentic materials to continue improving their speaking. On the other hand,
when the students make presentation in front of the classmates, at the
beginning it resulted difficult but repeating the exercise more than one, gave
them confidence, it can be see in the video, those students that feel afraid when
speaking to their partners, they had to use their native language to be made
understand, these both for the lack of confidence as lack of vocabulary, but
during the second performance, things turned good, it was noticed significant

120

changes, obviously the learning process need patience, discipline and a good
attitude.

6.10. Writing phase

This research project started when three students from La Salle University
decided started teaching English at Fundacion Alianza Social Educativa
(F.A.S.E.), for adult students in 4th and 5th levels. The group of students had
people from 40 to 65 ages in it, and in order to know what difficulty related to the
English Language they could evidence the first class, it was made an interview
to each one of them, finding the following facts:

¾ When students wanted to say something related to them, they did not have
enough words to do it.
¾ Students did a lot of pronunciation mistakes when speaking.
¾ The pronunciation they had was strongly influenced by the Spanish one.
¾ Some older women got very nervous when speaking and they did not want to
talk because they were afraid of making mistakes when doing it.

Based on those problems related to the fact of “Speaking the English Language”
they found, it was decided to work with the “Authentic Materials”, because of the
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antecedents those materials have, and also, to use the communicative approach
to use language for communication. They found authentic materials great tool to:

¾ Bring to the classroom real English in different contexts.
¾ Motivate students to learn the language.
¾ Study and check different grammar and vocabulary inside the activities.
¾ Make student talk about different facts they see in the materials.

Based on this, researches planned activities to work different aspects of the
English language and the students’ attitude in front of it; they also decided to
write each class observation, and main aspects they evidenced in their journals.
Those aspects researches decided to work on were:

¾ Lack of vocabulary
¾ Lack of confidence
¾ Pronunciation influenced by Spanish language
¾ Students’ attitudes towards the use of authentic materials
¾ Pronunciation mistakes
¾ Fluency
The first activity then, was planned in order to work on Fluency and lack of
confidence, so that, they brought into the classroom a song called “Red red
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wine”, which involved a variety of slang’s, and sayings to learn and use. They
also wanted to motivate and familiarize students to speak the English language.
After the song, students developed activities to contextualize the song and its
content, and also to put into practice the slang’s and sayings the song had.” It
was given a chart, to use the vocabulary they learnt.

Researches found that students were motivated during the activity, and also
they enjoyed to work with the song, so that it was planned a second activity to
work on weaknesses that were still in the group. Those weaknesses were:
Pronunciation influenced by the Spanish language and Students’ attitudes
towards the use of authentic materials. According to this, the second was
planning involved an audiovisual text:

Researches wanted to bring a text that students used not only learn
pronunciation, but also current facts faced in the world nowadays; so that they
brought a video related to the “Global Warming”, and they were developed a
variety of activities related to give students enough words to express their ideas
about this topic.

Finally the researchers found that students participate more, giving their points
of view based on their personal experiences related to the topics involved in it.
Even thought the video helped to vocabulary acquisition, there were still some
people, the older women, who felt afraid of making mistakes when speaking
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because their pronunciation was not good enough. The third activity then,
looked forward to work on the student’s pronunciation, so that they started in this
way:

It was planned to play a movie that students could interpret, learn culture,
lifestyles, and see real conflicts live in a country like U.S called “American
History X”.

After the movie, researchers did a brainstorm and a debate for students to talk
say what they wanted to say coherently and with the adequate vocabulary.
Teachers then saw that students were motivated to participate giving their points
of views, and feeling more comfortable with the English language they used.

The researchers then, concluded that using authentic materials, the students
mainly learn how to give points of view by learning contextualized information,
and also those authentic materials were good tools to work on students different
skills depending on their weaknesses.

6.11. Presenting phase

At the end of this first cycle of the research (called first cycle because what the
researchers pretend is to motivate researchers - teachers at F.A.S.E to continue
working with authentic materials to improve not only speaking skill but also
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writing, reading and grammar) they decided to present this project to the school
of education at La Salle University. The results of this project were socialized
among the researchers to find out adult students’ problems and also to report
about the cycle of action research that was developed in this institution. The
time was a factor that did not allow the researchers to continue working with
authentic materials in the teaching practices. The presentation of this project will
be for the supervisors of F.A.S.E. to take it as a solution of not having a text
book for the students at this institution. The results were advised for the
Professor Floralba Angulo, who surely, will recommend future researchers to
take this project into account to do another cycle according to Burns’ model for
doing a collaborative action research.

7. CONCLUSIONS

This last part of the research begins with an explanation of the most relevant
results. These outcomes are related to answer one main question: How the use
of authentic materials contributed to adult students at Fundación Alianza Social
Educativa, to improve on the English speaking skill?

Related to the speaking skill there were pointed five different aspects to take into
account for teachers to help the main question be answered such as: How, Lack
of vocabulary, Lack of confidence, Pronunciation influenced by Spanish
language, Students’ attitudes towards the use of authentic materials,
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Pronunciation mistakes and Fluency, were taken after being identified as
principal aspects to work on, with the authentic materials for those adult
students?
These research project also pretend to answer a set of secondary statements,
these are:

1. What advantages, disadvantages and difficulties have the use of A.M. in the
classroom activities at F.A.S.E.?

As described in the antecedents of the authentic materials, students learnt from
real context when they watched some audiovisual materials brought to
classroom, such as: A video documental about the global warming and a movie
called “American History X”; those materials made students more engaged with
the class development, they reached the objectives planned for the class which
were related to this purpose, take the phrases, words, sayings and slangs to talk
about these contents in debates or brainstorms.

A disadvantage when using an authentic material like the audiovisuals was
related to the use of a variety of grammar structures that made some parts of
the videos hard to understand for students.

Related to the difficulties found with these materials, it can be said that they
required a special preparation, so they became time consuming; the same thing
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happened to the song, despite students learnt sayings and practiced the
vocabulary they got from it, the activity preparation took more time to study the
sentences, sayings, slangs that students had in the classroom development.

2. What was the role of teaching materials in the classroom activities at
F.A.S.E.?

In brief, the authentic materials can be considered as teaching materials
because they helped students and also teachers to:

¾ Get new vocabulary from them.
¾ Learn phrasal verbs, sayings and slangs of English language.
¾ They help researchers to find new was to learn from materials that were not
designed to teach something; that something

The outcomes that are related to the students’ motivation when doing the
classroom activities and using the authentic materials, the kind of motivation
manifested at the beginning, during and at the end of the research at F.A.S.E by
the adult students, how finally the students at F.A.S.E learnt, what kind of factors
were students influenced by, such as: affective, socio-cultural, how useful action
research results for a case of study like this one presented, how Burns’ model of
action research helps researchers to find out solutions and conclusions of an
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evidenced problematic situation in teaching practices that also look for a change
of classes development, students attitudes and teaching strategies.

In order to answer the research question, it is also important to analyse some
changes the students showed during the classes;

it was clear that adult

students at F.AS.E had significant changes when participating in oral activities
and interacting in class, and using the authentic materials. They reported many
benefits when doing short presentations about any topic, such as: Presenting
general aspects related to any European country, because this allowed them to
learn vocabulary and at the same time improving on their speaking skill. It was
noticed that students also learn pronunciation and self confidence when talking
about any topic in the class development.

It was evidenced that four older women (J, M, O, Q) improved in a short scale
their lack of vocabulary because the Authentic Materials gave them confidence
to talk.

To make the conclusions of this project clearer it was necessary to propose the
following questions in order to be concluded and answer through explanations
and critical reasons.

1. How could the researchers conclude that adult students at F.A.S.E
improved on their the lack of vocabulary?
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As described previously at the beginning of the project, the adults´ students at
F.A.S.E seemed to encounter difficulties when trying to express their ideas in a
language different from their native, they used to incorporate Spanish words to
their essays, or just asked their partners or teachers to help them to find the
appropriate vocabulary. So, this problematic was identified as lack of
vocabulary, and to solve or improve it, it was proposed and put in practice the
use of authentic materials, which purpose was that they increased their
vocabulary as they essays.

During this study, when analyzing the collected data, the major findings showed
from this study were that an important number of adult students at F.A.S.E,
increased their vocabulary in a significant way, despite of factors such as, the
time, perseverance, discipline and the equipment when developing the activities;
after every performance, the students received from the teachers a feedback,
which was used to report aspects to stand out, and other to improve. Although,
some of the students, more exactly a group of four elder ladies, had more
difficulties when getting new words from the authentic materials, they had to
repeat many times the word just learnt in order to memorize it, even though
when the new vocabulary was contextualized in order to they keep it in mind for
more time. Although this phenomenon is justified by Oyama (1976), as
“fossilization”, that mean –the permanent cessation of second language
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development; despite this phenomenon, these ladies showed an important
improvement that let suppose that the authentic materials were really useful.

2. How could the researchers conclude that it was worked the lack of
confidence of adult students at F.A.S.E?

Another identified problematic was the lack of confidence, which was a
consequence of the lack of vocabulary, it means that adults’ students at F.A.S.E,
felt afraid when speaking in English, so they used to avoid making mistakes in
front of their classmates. During the activities, and after increasing new
vocabulary, they started to let go their performances, they felt confidence when
participated of every activity, their anxiety and nervous were replaced by
confidence, for example with activities, when using authentic materials such as
the songs, the whole group were motivated and participated for it, singing,
performing the song through an enjoyment activity that was developed among
them, and giving their point of view about the message of the song; another
activity to take into account when stressing on their lack of confidence
improvement, was when they watched the movie “American history x” , the
vocabulary there was so day-to-day, that facilitated their performance and points
of view during the activity, and to the last class, they used it.
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3. How could the researchers conclude that it was worked the English
pronunciation influenced by Spanish language of adult students at
F.A.S.E?

When doing the initial interview, the influence of the Spanish language at adults
English language, was too evidence, so it was necessary to work extra time the
lack of vocabulary, which caused that they mix Spanish and English when
speaking. During the project, the students participated in many games which
had penalties to those whom used the Spanish language to express their ideas;
for example during one of those activities: the classroom was divided by two
groups, each group was given a word that must performing by each one of the
participants, they had to chose a perform who had to do mimic in order to they
guess the “secret word”, the group which guess the word in less time was the
winner, but if they use Spanish vocabulary, they received a unhappy face as
penalty. On the other hand, it can be said that their improvement was really
important, but it is necessary to keep working everyday in order to avoid
forgetting what the learnt.

4. How could the researchers conclude that it was worked students´
attitude towards the use of authentic materials?

One of the major problems when teaching a foreign language is the students´
attitude, sometimes they tended to feel more apprehension or fear when
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performing their speaking, it could be noticed when they look reluctant, apathy,
passive, insecure, or just discomfort toward the class activities. Since the
beginning to the last activity at F.A.S.E, the students tended to be motivated,
because the authentic materials let that people enjoy doing something while
learn, for example, watching a movie, or just singing a song. The motivation was
something that they never lost, every Saturday they arrived to classes bringing
anecdotes occurred to them during the week, and related to activities performing
in the classroom. Apart of that, when asking them about their assessment of
every authentic material, the result was always positive. When some students
seemed to be apathetic toward any activity or result, immediately it was taken
into account in order to reflect about it and make the necessary changes, it only
happened during an activity when they complained about the homework that
was given, according to them, it was a lot of homework to do, but it really
happened because during a time, when the F.A.S.E. demand to the teachers to
develop an academic program.

5. How can the researchers conclude that weaknesses related to
Pronunciation mistakes and fluency, were taken into account after being
identified as principal aspects to work on through the use of authentic
materials for those adult students at F.A.S.E?

After noticed that students’ weaknesses were also related to pronunciation and
fluency, it was decided to plan a song in order to promote students participation
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in a song called “Red wine”, and also to have short presentations related to any
European county all along the classes’ development, as it can be seen in the
intervening phase.

Students showed enthusiastic to participate and also encouraged to research on
the topic they had; they also took into account the pronunciation feedback when
doing the short presentations related to any European countries; it could be said
that the weaknesses can be developed and worked through the use of the
authentic materials when activities related to promote the students speaking
interaction and participation in it.

6. What was the role of teaching materials in the classroom activities at
F.A.S.E.?

It can be concluded that teaching materials, in this case, the authentic materials,
were used with many purposes as it was demanding from the group of adult
students at F.A.S.E. In this case, the teaching materials were used to:
¾ Work on students’ pronunciation, lack of vocabulary, self confidence and
students attitudes towards the authentic materials, by different activities with
the adequate guidance, as it was seen on the intervening phase.

Based on that, it can be said that the use of authentic materials, according to
Tomlinson (1998), helped the learning process at F.A.S.E, after being evidenced
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that students used, got adapted and learnt from them, as described in the
phases.

7. What was the teachers’ role when using authentic materials at F.A.S.E?

According to the communicative approach of language teaching, applied by this
research, the teacher’s role was to be a facilitator of the communication process
between all participants in the classroom as it could be seen in the exploring and
planning phase; this role was mainly connected to the objectives

presented in

the analysing phase.

In brief, it can be said then, that the teacher’s role depended on the activities
planned; so that, it had to be analyzed what kind of weaknesses the group had,
seen exploring phase, in order be plan activities to contribute in terms of
appropriate knowledge and abilities, by using the authentic materials.

8. What were the appropriate teaching materials to be used with adult
students at F.A.S.E.?

It can be said that adult students were encouraged when they had teaching
materials which involved activities with natural context; it means that when
students watch the movie called “American History X”, and realized the context it
had, they participated and were engaged with the class development.
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Based on that, the appropriate teaching materials to use with adult students, is
the one which involves students own experiences in order to encourage them to
be concerned in those activities.

9. How was the speaking skill that adult student showed at F.A.S.E?

The adult students at F.A.S.E. had two different ways to communicate:

¾ At the beginning, students were afraid of using English language because of
factors such as: lack of vocabulary, pronunciation mistakes, lack of
confidence or lack of fluency when talking about any thing.

¾ Later, they improved step by step with the tools to talk that authentic material
gave them, as it was seen in intervening phase, showing them a little bit
confident when speaking.

¾ At the end of the research students were less afraid of speaking, and they
also participated more, so that, they overcame some of the difficulties they
had at the beginning with the use of the authentic materials.
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10. What were the micro skills of oral communication developed by
students at F.A.S.E?

When the researchers at FA.S.E., as English teachers or teachers of a foreign
language, focused on the speaking skill that students showed they took into
account some noticeable micro-skills involved in speaking, useful in helping to
break down just what they need to do as they get effective interactive speaking
strategies. Through the following list of micro skills, it can be observed which
ones were improved by the students at F.A.S.E:

¾ Students produced in a reduced way phrases and sentences through the
repeated use of a song. (A.M.)
¾ They used an adequate number of lexical words in order to accomplish class
activities and vocabulary development.
¾ At the end of the cycle (research) some of the students (the ones that had
better speaking abilities to sing and give a point of view) produced a more
fluent speech.
¾ Some of the students claimed that they will continue practising listening skill
and pronunciation individually through the use of authentic materials as
songs and videos.
¾ They used some grammatical word classes (nouns, verbs, and so on.),
extracted from the A.M.
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¾ Some of them improved when using cohesive devices in spoken discourse.
¾ They used the facial features, kinesics, “body language”, and other
nonverbal cues along with verbal language in order to convey meanings.

11. How was the researchers’ development in order to improve the adults’
speaking skill focused on pronunciation, through the use of authentic
materials that usually are spoken, sung or narrated by a native speaker?

The researchers did a great job when implementing the use of A.M., they
applied many activities for them to practice pronunciation. One of the major
problems related to the lack of time of teachers to develop and practice in a
deeper way the A.M. So that, they pretend some other researchers to continue
working with them to help in the improvement of any English language skill
working with any kind of population, of course, taking into account how each one
learn, and the motivations that make them learn.

12. How the use of authentic materials contribute to adult students at
Fundación Alianza Social Educativa, to improve on the English speaking
skill?

The authentic materials contributed the students to improve on the English
speaking skill because they had a model to repeat and practice on, a tool to
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copy pronunciation patterns, get new vocabulary. When using authentic
materials it was noticed that students were engaged during the activities
because of the contents those materials brought such us: saying, slangs,
phrasal verbs and words in contexts.

The use of authentic material contributed to adult students to improve on the
English speaking skill because they adapted all the content learnt to their
spoken performance in the developed classes.

To conclude, it can be said that with the frequent use of A.M. and the
appropriate guidance they could help to develop any skill that teachers want to
work or improve on.

8. ANNEXES
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8.1. Triangulation
C.D.T

JOURNALS

OBSERVATIONS

R2: We realized that when the
students have a specific topic,
they are more motivated to talk
specially when the topic is
interesting for them
To continue planning activities in
which the students can speak
freely and give their own ideas
about a topic for their lives.
To plan different tools that will
help the students to work on
vocabulary acquisition.

R2: The next activity we
did was to give them the
lyrics of the song, we
played the song again, and
the have to complete the
gaps, these gaps were part
of the vocabulary we
expected they learnt.

VIDEO RECORDING

A.C.

LACK OF
VOCABULARY

R2: Students liked to watch a
movie which the English is
standard and students could get
new vocabulary such us slangs,
idioms, expressions, and learn the
appropriate pronunciation.
R2: We noticed that students’ best
learn when they like something
and develop different activities
with the topic. They also
demonstrate that when talk about
new vocabulary and use it several
times, they are able to do any
activity. We realized that putting

R3: Starting the class, we
asked the students to
listening carefully a song
“red red wine”. When they
listened it twice, we gave
to them a guide with the
lyrics that had some
paragraph to be filled, in
that way, the students had
the opportunity to check
the new vocabulary. For
this activity Andrea let the
students to check in their
dictionaries the new words.
R3: the most of the
students always carry
dictionaries that
sometimes work but in

Initial Interview:
student (M) yes, ahh, no
more, ahh, en especial.
Student (M) my
/profession is a “como se
dice vendedora?”
student (M): because it is
very, very important, ahhh,
speak with the people, ehh,
como es. I ´m after the
class; ehhh ahh como es
que es domingo?
student (M): yes, Sunday.
practice, osea, I ´m not
sport,
student (M): ahhhh, ehhh
Minuto de Dios, hola si,
hasta eso se me olvido.
Student (J): I life in
Alamos, ehhh, learning
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the vocabulary in different
contexts help us to measure if a
topic was well-learnt and applied
or was not.

some occasions it takes
enough time; so it was
necessary to explain to
them about the meaning of
those new words that
R2: With the list of new appear in the lyrics.
vocabulary,
we
pretend
to
reinforce learning of new words R3: After this exercise we
and put them into practice by gave them the script that
doing different class activities.
had new vocabulary,
meaning of the new words
R2: We also want to apply new and
vocabulary and ask the students Some question about the
to use it in classes’ events and topic, such the main idea,
activities.
The importance of bicycle
The vocabulary will be reviewed in the city to reduce
next class in order to check if Environment damage.
students learnt it in a good way,
but also we pretend to continue R3: After the expositions
developing more activities based we worked with a song, we
on this song.
Gave to them a song,
during this exercise we
asked
To them to try to
understand the whole
song, and to fill the blanks
with the missing words.
After that we clarify the
new vocabulary and the

English, y ya.
Student (I): I am camila,
and to speak to mas
fluently. I´m eighteen years
old, profesion is estudent at
school.
Student (L): I´m for
learning English is I want to
learn English because is
important for my student,
and for learn vocabulary.
Student (L): I like the
vocaa…vocaaa…bulary ehh,
I love the English because is
a is perfect, so beauty, and I
ehh want, can speak with a
person that speak so good.
student(U): is important to
learn English because
youuu don’t can, you can,
eh to arrive without other
language.
Student (H): I’m twenty
one years old, my profession
is I’m mechanical engineer,
working con
computadores.
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pronunciation, after that
we asked to them about
they understood of the
song meaning. Then we
gave to them a chart with
three categories: new
vocabulary, phonetic,
meaning or synonym.

Student (V): I have twenty,

PRESENTATIONS
RELATED TO A CHOSEN
PICTURE:
Student U: “herídos?”
Student I: “What happened,
it was a bomb, inside a car,
cómo se dice explotar?”
Student I: “Which explote
in the garage”
Student I: “the sub, sub....
cómo se dice sótano?”
Student S: ”no sé como
decir esto..”.
Student
u:
“Digamos,
había muchas personas,
como se dice?” (u) “This
accident was a kind of
Vendetta”

LACK OF
CONFIDENCE

R1: When students started with R1: We explained the
their presentations, they seemed a project we had in mind to
little bit nervous because of their work on that semester,
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performance
R1: They also showed lack of
vocabulary to express their selves
and they were afraid of making
mistakes when speaking

and that we had planned
called
“Tour
around
Europe”.
We
organized
students in groups of 3
and 4 to work in all the
classes doing some short
presentations about any
European
country
they
choose.

R2: In this activity I feel that
students are less afraid of talking
and they are preparing the
presentations with motivation.
The class started with a
presentation we assigned
last class. It was about
R2.To implement tools to measure London famous places.
if the students are really getting
vocabulary or not. To continue
using the presentations as a tool
for the students to be less afraid
of making mistakes.
R3: The expositions let the
students
the
Opportunity
to
practice their speech
In front of their classmates, get
new
Vocabulary,
and
improve
pronunciation.
The problems is that they feel
afraid
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To make mistakes in front of the
others.
R3: “American History
X” ; This activity let us the
opportunity to
See where the problem about
“afraid to
Speak in public” is. This problem
affect
Just some students, people that
have lack
Vocabulary.
R1: The group that started had
PRONUNCIATION may pronunciation problems, for
INFLUENCED BY example they pronounced words in
SPANISH
English with the influence of the
LANGUAGE
Spanish language.

Student (M):, ehh, I forty
four….
Student (M): I five hours
per day. (M). I practice
everyday English, for
internet, virtual to hours.
Student (I): I want to learn
English because is
important for my student.
Student (I): my
neigborhood is Garcés
Navas, I´m for learning
English.
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Student (B): my name is
Maria Teresa Arciniegas, I
have forty eh eh… three
years old, (). my
profession is I’m
mechanical engineer.
Student (B): my
expectation, visiting my
cousin in USA.

EXPOSITION No. 1.
Student (J): the tower
bridge, is a masterpiece of
arquitect engineering of
Victor.
Student (6): “the angel of
eros” because pically circus
in London Babylon, is like a
circus, where they show
the history of Rome.

PRESENTATIONS

8.1. Triangulation
RELATED TO A CHOSEN
PICTURE:
Student U:“Well, we choose
these
pictures,
these
pictures was taken in the
installations of the Nogal
Club”
Student (U) “the persons
that are in this pictures are
a husband and a wife” (u)
”That were two of the 167
persons” (U) “fifty six
persons died.”
Student
S:
construction is..”
Students
comisonado
Antioquia.”

U:
de

“The
“The
paz in

Students N: “Died for a
machine
that
weight
ninety tons.”
Student I: “I have a question
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is”
Student Z: “Of the Germany
history.” (z)”When finish
the second world was”
Student
millions”

S:”thirty

nine

Student Z: “the teaching
in Germany is obligatory”
(z) “This country is
located in central Europe,
its limits are Dinamarca,
and north is Swiss, in the
Est, limit with Polony
and Eslovaquia,
Luxemburg and French.”

ATTITUDE WHEN
USING
AUTHENTIC
MATERIALS

R2: The students were motivated
to answer the questions according
to what they watch the last class,
they had to think and also they
were prized with happy or sad
faces if the answer had coherence
and also the grammar structure of
the phrase.

R2: Today we started the
class by replaying the song
“red, red, wine” by UB40.
After this, we asked the
students to sing the song
by groups, the group that
did it in a better way.

R2: We noticed that students sung

R3: They were interesting
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in the topic and talked
about
Their experience in their
life using the bicycle
R2: We noticed that they were Just as a sport, and
motivated when doing it, we think contribution with the
that it happened because the environment.
grade belong to all of them, They
showed being interested in wining R3: Following with the
and participating. Unfortunately, program, we gave the
three ladies did not seem to be students
good with this kind of activity, Some material about
they showed being ashamed London and the main
because they have a low English popular
speaking level, so, we tried to Places such the Parliament,
motivated them to do their best, the tower bridge,
because we were paying attention Piccadilly circus, among
to the improvement of each others.
student more than the class
development.
R3: After this, we brought
to the class a movie
R2: I noticed the warming-up
“American
activity was a good one for us to
History X” it was difficult to
introduce the topic, and for them
get the dvd, finally
to guess part of the topic we were We can get it, previously
going to present. When we
we gave to them a guide
started, most of the students
With some questions to be
showed a good attitude to
solve at the end of the
participate in the activity about
Movie. The majority were
writing down known words, main
so interesting in the
of them did the activity and were
Movie, they took notes,
the song better because we
repeated it and asked them to sing
it and pronounce in a good way.
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worried about understanding as
much words as possible. When we
asked them to complete the song
by filling the gaps, they wrote
some of the words we wrote on
the board, some others, identified
the missing words and complete
the lyrics. The students told us to
be pleasured when practicing
through this kind of activities
because they can listen and
practice with the pronunciation of
a native speaker, in this case, the
singers.
R3: During this exercise, we
noticed that
They are interesting in acquire
new
Vocabulary and improve their
Pronunciation. They ask about
the
Meaning of new words, and the
Phonetic

ask about the vocabulary.
R3: After this, we brought
to the class a movie
“American
History X” it was difficult to
get the dvd, finally
We can get it, previously
we gave to them a guide
With some questions to be
solve at the end of the
Movie. The majority were
so interesting in the
Movie, they took notes,
ask about the vocabulary.
R3: The students liked the
material; they sang a lot
the song. It was very
important because they
were motivated since the
beginning to the end of the
class.

PRONUNCIATION
R2: I felt good, when they were R1: When I got to the
MISTAKES
interested in pronunciation, they classroom, I was so late,

Student (M): the most
important purpose for
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asked us to repeat the song, let
them sing it and help them with
pronunciation of many words. The
idea of giving them the list of
phases is because we want them
to learn “real” phrases from “real”
and not academic English. In this
case British English.

and Andrea told me, gave
students a newspaper from
London, to work by pairs;
they had to read carefully
and present a reported
speech about what they
understood. After this, we
started listening to them
and correcting theirs
mistakes in terms of
pronunciation.

learning English, is
ehmmm, ahhh, to improve
my pronunciation ahhh,
get most vocabulary.

A problem seen in this
group, was related to
pronunciation. This group
was composed by adults,
they were reading all the
information
they
presented, with lots of
mistakes
on
their
pronunciation.

English.

Student (M): to improve
her English, yes, ahh, no
more, ahh, en especial, not
but is important for me.

Student (M): ahhh, good
morning, ahh my name is
R1:The class started with Student (J): I may
a presentation we assigned sweater, I may I, I from in
last class. It was about Bogotá, I life in Alamos,
ehhh, learning
London famous places.

Student (A). I’m
mathematic at physic
licenciature, by this
moment I’m principle.

Student (A). my,
expectation, is to increase
R2: we had to repeat the my listening, and to speak to

8.1. Triangulation
song several times. After
this, the students sang the
song and were paying
attention
to
the
pronunciation.

R3: After that we asked
the students to practice
the
Pronunciation of the whole
script and the meaning
Of the article and the use
in the real context.

mas fluently.
Student (A): I think is very
important to spoke in this, to
another person, to
understand.
Student (A): I can answer
to the other person, it that.
Student (S): is important to
know other cultural of the
world, ammm, ahh like this.
Student (S): ahhh, and I
think the English can I, help
me, in the word. (S). apply
it our English level, our
self lives.
Student (L). I want to
learn English because is
important for my student,
and for learn vocabulary.
Student (L): can speak
English with other persons.
PRESENTATIONS ABOUT
A CHOSEN PICTURE IN A
MAGAZINE-WORK BY
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GROUPS.
Student U: “This one was
one of the estrongest heat
in Bogota history”
Student Z:” historical places
in Europe history”
Student
museums”.

S:

“many

Student
U:“Well,
we
choose these pictures”, (u)
“a husband and a wife” (u)
”estrongest heat in Bogota
history”.
Student G: “The picture we
chose refers to”.

FLUENCY

R3: We decided to make decisions
To help them to improve their
speech, giving them more tools
such movies, magazines, tv news,
songs (lyrics). this
In order to give new vocabulary,
and
To improve their pronunciation
Difficult.

R1: The next group had
too many pronunciation
mistakes, overall two
people from this group.
They were reading all the
time, and they did no even
prepare what they were
going to say in order to
say what they understood.
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R3: We noticed that they have
serious
Problems to speak fluently, and
that
They have lack vocabulary, and
keep
Afraid to make mistakes in front of
Theirs partners.

R3: We started the class
with the oral presentation,
It was about Ireland and
Russia; the first group
Brought material to
develop the exposition;
both
Of the speakers knew the
topic, had fluency, they
only
Had some pronunciation´s
difficulties.

8.2. Teachers’ Journals and Observations
TEACHING JOURNAL
FUNDACIÓN ALIANZA SOCIAL EDUCATIVA
Level – Population:
Fourth and Fifth - Adult students
Today’s date is:
AUGUST 23th, 2008
Teacher:
ÁNGELA HERRÁN BARRIOS
OBSERVATIONS
REFLECTION
We started the class doing a listening activity call “ London We notice that they have pronunciation
bicycle uses ) it was easy to us, to understand the topic and Problems, lack vocabulary, and feel afraid
the main idea , but to the students were difficult to get the to make mistake in front of their partners.
whole information, it was necessary to repeat it many times By other hand, they present listening
and to give, to them extra clues about the speaker were Problems. Maybe was not a good idea to
talking about. After this exercise we gave them the script that ask Them to do oral presentation, but it
had new vocabulary, meaning of the new words and Some was Necessary to know the level of their
question about the topic, such the main idea the importance Speech, to start working on that.
of bicycle in the city to reduce Environment damage. After that
we asked the students to practice the Pronunciation of the
whole script and the meaning Of the article and the use in the
real context. They were interesting in the topic and talked
about Their experience in their life using the bicycle Just as a
sport, and contribution with the environment. Following with
the program, we gave the students Some material about
London and the main popular Places such the Parliament, the
tower bridge, Piccadilly circus, among others. We asked
them to Read the articles and get information about it. The
four teenagers were the first group to expose, They started
reading the text, and most of them had Problems to express
their ideas through their own Words. At the same time had
pronunciation problems, as the afraid to expose the topic.

COURSE OF ACTION
We decided to make decisions To
help them to improve their speech;
giving them more tools such movies,
magazines, tv news, songs (lyrics).
This In order to give new vocabulary,
and To improve their pronunciation
Difficult.

8.2. Teachers’ Journals and Observations
TEACHING JOURNAL
FUNDACIÓN ALIANZA SOCIAL EDUCATIVA
Level – Population:
Fourth and Fifth - Adult students
Today’s date is:
AUGUST 23th, 2008
Teacher:
CATHERINE BARRERA AGUDELO
OBSERVATIONS
REFLECTION
The class started a little bit late because as it was At the beginning of the class, I was so happy about the
the first day, there were lots of students around 30 number of students who were in the classroom, so that we
or 40 ages, who did not know where they must be (my partners and I) could stay together and work on our
at; when it was 9:30 in the morning our teacher project.
Floralba told us to divide the group because there Then, when the teacher divided our group, we noticed very
few students. Anyway, they worked a lot in the activities we
were lots of students in our classroom.
proposed.
When we started the class, I mean, the first We presented the script of the listening activity we did, and
activity/lesson of the day, we did a listening activity for students it was difficult to understand what the whole
downloaded from the BBC page, about cycling. text was about, even so, we explained it. Angela asked for
Students had to identify sounds, words, sentences, the words they caught in the listening, but students did not
in order to talk about what they understood.
have too many, despite they had listened to it 5 or 6 times.
Then they read the script and they developed some points
After this, we explained the project we had in mind
it had.
to work on that semester, and that we had planned
In this activity we noticed the speaking level in our
called “Tour around Europe”. We organized
students, and it was less than the one we expected the
students in groups of 3 and 4 to work in all the
group had at this level.
classes doing some short presentations about any
Students showed enthusiasm and anxiety to start the
European country they choose.
course.When the students presented what they read about
We gave students some guides about famous the famous places in London, we identified three groups,
places to visit in London, for them to talk about and some teenagers who spoke well, but with some problems
like fluency, some older women who were so afraid of
present in front of other students.
speaking, and some adult students who spoke well also,

COURSE OF ACTION
I think that we must get the
most of this initial enthusiasm
students showed, and bring to
the classroom as much
authentic materials as we can,
in order to improve students
pronunciation, and lack of
vocabulary because for us,
those are the aspects students
required to work on, since the
materials and lessons we
organize in the class.
Related to the listening activity
we did, I think we have to apply
activities like this in order to
work help students to improve
their comprehension, and also,
with audiovisual texts. We have
also, to implement activities
related with students own lives,
in this case, they will be
encouraged to participate and

8.2. Teachers’ Journals and Observations
but had problems related to the pronunciation.
TEACHING JOURNAL
FUNDACIÓN ALIANZA SOCIAL EDUCATIVA
Level – Population:
Fourth and Fifth - Adult students
Today’s date is:
AUGUST 30th, 2008
Teacher:
ÁNGELA HERRÁN BARRIOS
OBSERVATIONS
REFLECTION
Today we started the class with the expositions of Some We noticed that they have serious
students, the topic was to continue with theThe expositions Problems to speak fluently, and that They
we programmed during the last Class, (London´s main have lack vocabulary, and keep Afraid to
places). As the last group, Some of the students read during make mistakes in front of Theirs partners.
the exposition, Besides that, had many pronunciation
mistakes, And again felt uncertain and didn’t find the right
Words to explain their ideas. After the expositions, we
continued the class Explaining the linguistic objective, there
we had some Problems because the topic was not clear to us,
so It was difficult to explain it, so the students were Confused
and asked many things about the topic. After that, we tried to
to an activity with a song, but The tape recorder didn’t work.
So we had to ask Them to do a round table, then we asked
them to Talk about their personal life and life expectation.

give points of view.

COURSE OF ACTION
We decided to reinforce vocabulary
Activities to give them tools to
Improve their fluency. It will be
Thought the use of authentic material
So next class we will give them easy
Stories to be tell for them, using the
New vocabulary mixing with they
Already have.

8.2. Teachers’ Journals and Observations
TEACHING JOURNAL
FUNDACIÓN ALIANZA SOCIAL EDUCATIVA
Level – Population:
Fourth and Fifth - Adult students
Today’s date is:
AUGUST 30th, 2008
Teacher:
CATHERINE BARRERA AGUDELO
OBSERVATIONS
REFLECTION
The class started with a presentation we assigned last class.
It was about London famous places.
A problem seen in this group, was related to pronunciation.
This group was composed by adults, they were reading all the
information they presented, with lots of mistakes on their
pronunciation.
We applied and activity which involved the present and
present continuous tenses. The activity consisted of phrases
written in pages and divided, so that students had to look for
the complement of the phrase he or she had.
After this, we did a round table and we started to talk about
students owns lives.

The group that started had may
pronunciation problems, for example they
pronounced words in English with the
influence of the Spanish language.
They also showed lack of vocabulary to
express their selves and they were afraid
of making mistakes when speaking.

COURSE OF ACTION
I think that the main focus in the
classes must be to improve the
speaking skill in our students,
besides, improve the student’s
fluency and their problems related to
pronunciation.

8.2. Teachers’ Journals and Observations
TEACHING JOURNAL
FUNDACIÓN ALIANZA SOCIAL EDUCATIVA
Level – Population:
Fourth and Fifth - Adult students
Today’s date is:
AUGUST 30th, 2008
Teacher:
ANDREA IZQUIERDO FERRO
OBSERVATIONS
REFLECTION
We started the class by checking the homework about “too”
and “enough” which was a topic that we had to develop
because of the program of F.A.S.E.. Most of the people did
the homework, but some of them did not know how to explain
to us (the teachers) some meanings we were asking them to
give. Catherine was correcting and explaining the homework,
some of the students corrected the exercises and participated
in class, but some others were talking and did not pay
attention to the explanation of this grammar topic. After this,
and as it was assigned last class, each group of students had
a topic to be presented in front of others about “London’s
famous places”

COURSE OF ACTION

8.2. Teachers’ Journals and Observations
TEACHING JOURNAL
FUNDACIÓN ALIANZA SOCIAL EDUCATIVA
Level – Population:
Fourth and Fifth - Adult students
Today’s date is:
SEPTEMBER 6TH, 2008
Teacher:
ANGELA HERRÁN BARRIOS
OBSERVATIONS
REFLECTION
During this exercise, we noticed that
We asked the students to listen a story tell about
They are interesting in acquire new
A boy in England, we put it first off all completely,
Vocabulary and improve their
To look what they understood, then we asked to
Pronunciation. They ask about the
Them what new words they have caught. After that
Meaning of new words, and the
We asked to them tell us the whole story, such the
Phonetic.
Main ideas, characters, places mentioned in the
Story. Later we wrote down on the white board
The new vocabulary, explaining to them the meaning
Of it, and asked to them to repeat word by word the
New words to help them with the pronunciation
Weakness.
To end the exercise, we asked to them to write
A report about the story.
After that we gave the students a guide with some
Statements about the Eiffel tower; then we asked to
Them to pass in front, and to point on the picture
According to each question that was gave to them
Previously.

COURSE OF ACTION
We decide to focus on their
main
Problems.
• New vocabulary
• pronunciation
• fluency
• Afraid to make
mistakes in
Front of their partners.
We will increase the use of
authentic
Material like songs, videos,
movies,
Newspaper and news.

8.2. Teachers’ Journals and Observations
TEACHING JOURNAL
FUNDACIÓN ALIANZA SOCIAL EDUCATIVA
Level – Population:
Fourth and Fifth - Adult students
Today’s date is:
SEPTEMBER 6TH, 2008
Teacher:
CATHERINE BARRERA AGUDELO
OBSERVATIONS
REFLECTION
The class started an activity guided by Angela. It consisted of In the listening activity, I would better
talking about some chapters of a book called “Paul and Pierre prefer that students had the photocopies of
in Paris”, and it was showed the main touristic places in there. what they listened to, because some of
Students had to listen to the story in a CD, and then they had them were confused and perhaps they
to say what they understood. The students gave their ideas
couldn’t understand many ideas.
about, being helped by Angela.
In the activity about the history of the Eiffel
The following activity was about Paris too, but it was by using Tower, students were participating. They
different material such as: photocopies of a touristic guide of
read and asked for explanation they must
Paris, which showed the Eiffel tower, its characteristic and
do with the homework for next class.
history.
The presentation we supposed to start
This activity was guided by Andrea, so, she told students to
today, was postponed for next class,
read the guides, and complete a picture drown in the board,
because one student did not attended and
that missed different information students had in their guides. other boy who was with the student
Finally, we presented a song called “Thriller” by Michael missing, did not have enough information
Jackson, where students had to listed to it and complete to work with and present to the rest of the
some gaps.
class.
More time was missing to develop the
guide we prepared about the song
“Thriller”. I think we were rushing because
of the time, so that, I think the activity with
the song did not work out as we planned.

COURSE OF ACTION
I think we must prepare activities for
students to practice their speaking
skill and related to their likes and
dislikes. In this way, students will
participate more.

8.2. Teachers’ Journals and Observations
TEACHING JOURNAL
FUNDACIÓN ALIANZA SOCIAL EDUCATIVA
Level – Population:
Fourth and Fifth - Adult students
Today’s date is:
SEPTEMBER 6TH, 2008
Teacher:
ANDREA IZQUIERDO FERRO
OBSERVATIONS
REFLECTION
The class was developed by Angela, with an listening activity
related to Paris; then later, students had to read the script to
see what they have understood.

I think that those kinds of activities are
good for students in order to help students
to understand main ideas from a listened
text.

TEACHING JOURNAL
FUNDACIÓN ALIANZA SOCIAL EDUCATIVA
Level – Population:
Fourth and Fifth - Adult students
Today’s date is:
SEPTEMBER 13TH, 2008
Teacher:
ÁNGELA HERRÁN BARRIOS
DESCRIPTION
REFLECTION
We started the class with the oral presentation,
The expositions let the students the
It was about Ireland and Russia; the first group
Opportunity to practice their speech
Brought material to develop the exposition; both
In front of their classmates, get new
Of the speakers knew the topic, had fluency, they only
Vocabulary, and improve pronunciation.
Had some pronunciation´s difficulties. Their partners
The problems is that they feel afraid
Paid attention to the explanation, they were taking
To make mistakes in front of the others,
Notes about the topic and in general the organization
Another aspect is that some of the
And management the expositor gave to their job.
Students let the exposition pass without
Some of them were afraid of the level the expositor
Any benefit just do thing to perform

COURSE OF ACTION
Next time, I think we must give to
students the script of the listened
activities to develop in class, that
would be for me a good way to learn
more.

COURSE OF ACTION
I think that is necessary to do some
Changes to develop the rest of the
Expositions, such to involve the
Rest of the students into the
Presentations, something like give
To them the responsibility to grade
The presenters, and to give us a
report
About they see the exposition in

8.2. Teachers’ Journals and Observations
Left, so the homework could be higher to them.
Another just let to pass it without any importance. the
Next group talked about Russia, they started the
Presentation without material support their exposition,
So, the result was not as we expected; the response
From the classmates toward the presenters can be
Measure in this way: some of them were a little
Confused because the presenters gave many
Information about Russia culture, a little heavy
To them.
After the expositions we worked with a song, we
Gave to them a song, during this exercise we asked
To them to try to understand the whole song, and to fill the
blanks with the missing words. After that we clarify the new
vocabulary and the pronunciation, after that we asked to them
about they understood of the song meaning. Then we gave to
them a chart with three categories: new vocabulary, phonetic,
meaning or synonym.

With the program and that’s all.
During the second activity, it was clear
That they have difficulties to understand
The listening.

TEACHING JOURNAL
FUNDACIÓN ALIANZA SOCIAL EDUCATIVA
Level – Population:
Fourth and Fifth - Adult students
Today’s date is:
SEPTEMBER 13TH, 2008
Teacher:
CATHERINE BARRERA AGUDELO
OBSERVATIONS
REFLECTION
Students started with their presentations; they were two
When students started with their
groups, the first one was about Ireland and the other one was presentations, they seemed a little bit
about Russia. They described many topics about their culture, nervous because of their performance.
and they also applied some activities to the rest of the group. The ones who started had a high English
Then we had a listening activity with a song from Ireland.
level, so they were right. They did not have

general
Another aspect to improve, is
About the uncertain students have
When they speak in front of us.
So it is necessary to prove another
Strategy to solve this aspect.

COURSE OF ACTION
At the end of the class, when I saw
the students with lot of guides that
Andrea, Angela and I delivered, I
thought that we too rush because of
the topics and things we wanted to

8.2. Teachers’ Journals and Observations
In this activity, students had to fill in the gaps, with information
listened in the song.
Then, students received three different photocopies with
activities for that day.

any problem with their pronunciation and
also the grammar they used to describe.
The next group had too many
pronunciation mistakes, overall two people
from this group. They were reading all the
time, and they did no even prepare what
they were going to say in order to say what
they understood.
At the end of the class, when we decided
to give students the homework for next
class, we did it at the same time, so there
was a point when students had three
different pages/guides as homework, and it
was difficult for them to catch the idea we
wanted to develop.

TEACHING JOURNAL
FUNDACIÓN ALIANZA SOCIAL EDUCATIVA
Level – Population:
Fourth and Fifth - Adult students
Today’s date is:
SEPTEMBER 13TH, 2008
Teacher:
ANDREA IZQUIERDO FERRO
OBSERVATIONS
REFLECTION
The Class started with the presentation about Ireland, there were two
students presenting the topic. I noticed that they had some pronunciation It is always noticeable that
mistakes, but the development of the topic, in different aspects as students lose their attention to
responsibility, creativity and resources was good. After this, another the class easily and that they
group of three people presented their topic about Russia, the are going to be disturbing other
presentation was not as well as the first one because one of the member student with comments and
was reading all the time, so he did not say any word with his own words, things like that.

develop, besides the lesson plan that
FASE had for this level.
I think the activities to the students
must be prepared to be brief and
attractive. In this way, all the use of
any authentic material would be
better.

COURSE OF ACTION
Next time I guess each student must
suggest what kind of activities they
like in order to be all in silent while the
rest of them do something like
presentations, give points of view,
etc.

8.2. Teachers’ Journals and Observations
apart of it, he had a very bad pronunciation, some phases he said, were
full of grammar mistakes. Some students were sat paying attention to this
presentation, but some others were talking and disturbing the class. The
second activity was to play a song “ONE” by “U2”, so, they had to listen
and complete the gaps by writing down the words they understood. The
third activity was a performance we made. We present a partner (a
teacher) who represented an Irish man (because his physical
appearance), the objective of this activity was to present the students an
example of a native person, and also to promote the idea of creating
some questions to ask this man. (Teacher Leonardo Martínez), some
students really liked the idea, so they asked him some questions about
Ireland, for instance, they asked: “Where part of Ireland are you from?”,
so we tried to correct students’ questions, grammar and pronunciation
mistakes. At the end of this presentation, we started teaching about
“relative pronouns” which was a topic of the curriculum of F.A.S.E, so, we
had to teach the students this kind of grammar topics, they were asking
questions about the topic, they had not a coherent grammar structure to
make those questions, so they did no like the idea to ask everyone,
neither the teachers.
TEACHING JOURNAL
FUNDACIÓN ALIANZA SOCIAL EDUCATIVA
Level – Population:
Fourth and Fifth - Adult students
Today’s date is:
SEPTEMBER 20TH, 2008
Teacher:
ANDREA IZQUIERDO
OBSERVATIONS
REFLECTION
We played a movie called “American History X”, and after this, I think all the activities related to the speaking
the activity to develop was related to give ideas in a skill must me oriented to students own
Brainstorm activity, then talk about personal feelings when perceptions in order to talk with motivation and
watching the movie.
involvement.

COURSE OF ACTION
Next time for any kind of activity
related to the speaking skill, we will
look for topics related to the student`s
own life.

8.2. Teachers’ Journals and Observations
TEACHING JOURNAL

8.2. Teachers’ Journals and Observations
FUNDACIÓN ALIANZA SOCIAL EDUCATIVA
Level – Population:
Fourth and Fifth - Adult students
Today’s date is:
OCTOBER 11TH, 2008
Teacher:
ANDREA IZQUIERDO
OBSERVATIONS
REFLECTION
Today the class started with the warming-up activity that I noticed the warming-up activity was a good
was about the consumption of alcoholic drinks to forget a one for us to introduce the topic, and for them
love grief, the activity was about a couple’s pictures who to guess part of the topic we were going to
were arguing each other. So that, the students has to present. When we started, most of the students
guess what the trouble they had was, and one of the showed a good attitude to participate in the
reasons they were fighting for. After this, we continue the activity about writing down known words, main
class by listening the song “red, red wine” by UB40, the of them did the activity and were worried about
students listened the song three times and then, they understanding as much words as possible.
wrote down the words they understood, after this, we When we asked them to complete the song by
started to ask them to dictate us the words they had, in filling the gaps, they wrote some of the words
this way, we told them if the word appear or not in the we wrote on the board, some others, identified
lyric. The next activity we did was to give them the lyrics the missing words and complete the lyrics. The
of the song, we played the song again, and the have to students told us to be pleasured when
complete the gaps, these gaps were part of the practicing through this kind of activities because
vocabulary we expected they learnt, we had to repeat the they can listen and practice with the
song several times. After this, the students sang the pronunciation of a native speaker, in this case,
song and were paying attention to the pronunciation. We the singers. I felt good, when they were
gave them a chart with the 8 phrases we wanted they interested in pronunciation, they asked us to
learnt, we will continue working on them because what repeat the song, let them sing it and help them
we pretend is they practice and learn them. We also with pronunciation of many words. The idea of
explained faster the meaning of these words.
giving them the list of phases is because we
want them to learn “real” phrases from “real”
and not academic English. In this case British
English. We also want them to learn the

COURSE OF ACTION
With the list of new vocabulary, we
pretend to reinforce learning of new
words and put them into practice by
doing different class activities. Our
purpose is to continue carrying on
authentic materials such us songs
and videos to the classes. We also
want to apply new vocabulary and
ask the students to use it in classes’
events and activities.
The vocabulary will be reviewed next
class in order to check if students
learnt it in a good way, but also we
pretend to continue developing more
activities based on this song.

8.2. Teachers’ Journals and Observations
meaning not by translating to Spanish, but by
looking for synonyms and similar examples.
TEACHING JOURNAL
FUNDACIÓN ALIANZA SOCIAL EDUCATIVA
Level – Population:
Fourth and Fifth - Adult students
Today’s date is:
OCTOBER 11TH, 2008
Teacher:
ANGELA HERRAN
OBSERVATIONS
REFLECTION
Starting the class, we asked the students to listening carefully
a song “red red wine”. When they listened it twice, we gave to
them a guide with the lyrics that had some paragraph to be
filled, in that way, the students had the opportunity to check
the new vocabulary. For this activity Andrea let the students to
check in their dictionaries the new words; the most of the
students always carry dictionaries that sometimes work but in
some occasions it takes enough time; so it was necessary to
explain to them about the meaning of those new words that
appear in the lyrics. After that activity we gave the students
some cards that had a picture about a girl with a man with a
cup of wine, they like to be discussing about something; each
students had to guess what the scene was about; each
students gave his opinion about it. After this exercise, we
gave the students some phrases that were inside the song, we
explained them each one, and asked to them to check it to the
next class.

The students liked the material; they sang a lot the
song. It was very important because they were
motivated since the beginning to the end of the
class. When we gave to them the cards, they
immediately related the picture with the lyrics, giving
to us their opinions about the main idea of the song;
that make that we feel on the right way.

When we gave to them the idiomatic expressions,
we noticed that they were a little tired, so we
decided to make changes about the use of the time,
because at the end of the class, their attention is not
equal as the beginning. So, we decided to change
the expositions to the end of the class.

COURSE OF ACTION
This was the first section of the cycle, so
during the second we will observe what
really happened with the authentic
material.

8.2. Teachers’ Journals and Observations

TEACHING JOURNAL
FUNDACIÓN ALIANZA SOCIAL EDUCATIVA
Level – Population:
Fourth and Fifth - Adult students
Today’s date is:
OCTOBER 18TH, 2008
Teacher:
ANDREA IZQUIERDO
OBSERVATIONS
REFLECTION
Today we started the class by replaying the song “red, We noticed that students sung the song better
red, wine” by UB40. After this, we asked the students to because we repeated it and asked them to sing
sing the song by groups, the group that did it in a better it and pronounce in a good way. We noticed
way, will win a point; in this case we were playing with that they were motivated when doing it, we
happy faces. The activity also involved paying attention think that it happened because the grade
to the teachers’ questions and the partners too. After this belong to all of them, They showed being
we did a game called “who wants to be a interested in wining and participating.
vocabullonaire?” In this game the students had to answer Unfortunately, three ladies did not seem to be
and develop the activities that were based on the new good with this kind of activity, they showed
vocabulary the got from the red, red wine song. They being ashamed because they have a low
were proved through this activity to use the new English speaking level, so, we tried to
vocabulary and proving if it they really learnt it or did not. motivated them to do their best, because we
At the end of the class we gave them a text to complete were paying attention to the improvement of
with 8 phrases and words from the song, that they have each student more than the class development.
to utilize in different context, it means, a context not
When we gave them the text to complete with
related to the song.
the words from the song “red, red wine”, we
noticed that it was not easy for them to
understand part of the vocabulary.

COURSE OF ACTION
We noticed that students’ best learn
when they like something and
develop different activities with the
topic. They also demonstrate that
when talk about new vocabulary and
use it several times, they are able to
do any activity. We realized that
putting the vocabulary in different
contexts help us to measure if a topic
was well-learnt and applied or was
not.

8.2. Teachers’ Journals and Observations

TEACHING JOURNAL
FUNDACIÓN ALIANZA SOCIAL EDUCATIVA
Level – Population:
Fourth and Fifth - Adult students
Today’s date is:
OCTOBER 4TH, 2008
Teacher:
ANDREA IZQUIERDO
OBSERVATIONS
REFLECTION
The class started in a bad way because my friends did In this aspect I felt bad because I was alone
not arrive to the class and we had divided the activities and also because I had to improvise the class
we will do that day. So I had to improvise the class and without any material to work on.
there was not a warming up to start the class.
My activity about the newspaper was for the less
controlled activity, but any way it was not planned as it
should be. We did not plan how to do a pre, while and Mi idea about this part of the class was to
after reading. I had to start the class by giving them the introduce the topic of the reported speech, but it
newspaper and asking them to read by pairs any article was not done because of the improvisation of
of it, but I did not know how to ask them for other activity, classes.
because nothing was well planned.
After the recess time, we continued with the
presentations activity. One of our students presented
Monaco; she knew very well the explanation and
important aspects of this country. She also did an activity
for the rest of the class; they had to answer some In this activity I feel that students are less afraid
questions about the presentation.
of talking and they are preparing the
presentations with motivation.

COURSE OF ACTION
To carry the lesson plan to the
classes by myself and also the
materials to avoid those kinds of
events.

To spend more time planning the
lessons and the activities because we
do not have to let the student to
notice that we are not ready for the
classes.
To implement tools to measure if the
students are really getting vocabulary
or not. To continue using the
presentations as a tool for the
students to be less afraid of making
mistakes.

8.4. Students’ names
LIST OF ADULT STUDENTS (FOURTH AND FIFTH LEVEL), AT F.A.S.E.
STUDENT
NUMBER
A
B
C
D
E
F
G
H
I
J
K
L
M
N
O
P
Q
R
S
T
U
V
W
X
Y
X

LAST NAMES
ANGÚLO
ARCINIEGAS SÁNCHEZ
CABRERA HERNÁNDEZ
CAMPOS
CÁRDENAS REINA
CARRASQUILLA RODRÍGUEZ
CASTELLÓN SEPULVEDA
DELGADO SANABRIA
DÍAZ MONGUÍ
ESPINEL CÁRDENAS
GARCÍA HENAO
JARA BAQUERO
JÍMENEZ DE CRUZ
LEE OLAYA
MEDINA GARCÍA
MONROY
MORENO CABRA
MURILLO FONSECA
RIAÑO MENDEZ
ROBLES MUNAR
RODRÍGUEZ GONZÁLEZ
ROJAS MANCILLA
ROLDÁN
SÁNCHEZ
SERRANO CARVAJAL
TORRES OLAYA

GIVEN NAMES
JAIME JULIÁN
MARÍA TERESA
FERNANDO ANTONIO
MAURICIO
JULIE NATALIA
ANGÉLICA MARÍA
FANNY
MAURICIO FERNANDO
CAMILA ANDREA
GLORIA ESPERANZA
ADRIANA
IVÁN CAMILO
CARMENZA
YEIMMY
MARTHA CECILIA
YULI ANDREA
LILIA
JHONNY
CATALINA
JULIA OLIVIA
CAROL ANDREA
SUSANA
CIELO
JENNIFER
CLARA LUCIA
GLORIA ESPERANZA

